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Introduction

l. Abstract

Modern applications of Vygotskian theories on mé&dn emphasize the need for
designing authentic writing activities which engage students by providing a variety of audiences
rather than just the teacher. In addition, current research in literacy instruction highlights a need
to establish effective prtces that integrate technology into regular classroom routines and
address the evolving literacy skills required in the digital age of the&ttury. This action
research study explores how blogging baremployed to facilitate the development oftteri
fluency in a first grade classroom. Blogging sessions using iPads were integrated into the daily
Language Arts routine over a siveek period, taking the place of regular journal writing and
other genrespecific writing activities. Additional sessiotwok place during other subject
specific periods including Math, Science, and Social Studiles findings from this study
indicate that providing an expanded and responsive audience will result in meaningful and
engaging writing experiences for studeasl increase their motivation to write. While the use
of iPads provided the initial motivation to engage students in blogging, receiving comments on
their posts sustained studentsdéd engagement

context for tle development of literacy skills.
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Il. Out of the Mouths of Babes: A Studento6s F

March 14" The room is oppressively quiet as my students have happily departed for
their two weeks of Spring Break. Fighting hard againstefigrm fatigue | sift through the
video interviews recorded earlier that afternoon. | had asked the students to pair up and
interview each other about their experience with ouvedek blogging project, hoping that they
would be more forthcoming with their peers. \Whaértain that the responses would be charming
in ways that only young childrends personal a
the interviews could reveal any useful insights into the overall effectiveness of the blogs. Could a
group of six ad seven yeanlds articulate their experiences clearly enough to provide evidence
for my conclusions?

The secondo-last interview conducted was with a second language learner who, though
a dedicated and hardiorking student, often needs support witkktaand is limited in his ability
to communicate clearly. Yet, out of all eight
guestion AWhat was your favourite post?0 that
draw. Feeling almost foolisin my relief, | actually raised both arms and cheered upon hearing
hisanswerf Angry birds, 0 he responded. AWhy?0 pr om]

hesitated, a shy smile spreading across his f
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[I. ResearchPerspectve
I Background

In 2010 | secured a continuing contract at my practicum school in Byrhaiwever the
offer required making a transition from teachi@pdes3 i 5 to Grade 1My central focus in
adapting my teaching faheearly primarygradeshas been othedevelopment opractices that
will equip my students with foundational literacy amemeracy skillsinitially | was concerned
with the developmentahy st udent s 6 rirvestgatedghe mdnneeimwhigiet a n d
advent of ebook readers analblets might be changing the nature of literacy. | was curious
aboutwhethermregular use ofthese devices by young childrerasreshaping the process by
which dildren learn to read andight lead us to redefine our understandingeaiding
developmenin years to comeConversely, | have encountered more significant student
resistance towards writing tasks than reading activities, which has necessitated a shift in the
focus of my research to address writing instruction.

Concurrent with my transition teaching grade ons)y school underwent major
renovatiors which, coupled wittthe addition of a French Immersion progrgarovidedfunding
and administrative support for equipping our school withice array of technology. Each
teachemnow has access tolaptop or iPad and many havetb; classes can sign out a cart with
thirty iPads and another withirty laptops for student usand nearly every classroom has been
equipped with amiteractive whiteboard projectd@bviouslythe considerable allocatiori o
fundsrequired to outfibur school with all of these tools results in significant pressure on our
staff to integrate technology into our everyday teaching practices. As the diiclalology
Liaison | have the added responsibility of advising andosufing the rest of the staff as they

attempt to embed the use of these toolstimar teaching. | arpersonally responsible for
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ensuring that we integrate technology in meaningful and effective ways and not as a superficial
novelty.

As part of my quedb seek out innovative teaching practices | enrolled in the
Imaginative EducatioM a s t Regréegrogram at Simon Fraser University. In my third
semester | investigatede application ofevV 'y g o t @89§i A334 concepts on mediation
to emergent wting instruction.The literatureplacesstrong emphasis on the need for designing
authentic writing activities that engage students in writing for a variety of audidrecagesult
of my reflectionon these findingd,decided to explore internet bloggimas a method of
supporing the developmentof myfirgr ade st udentsd written fluen
blogging wouldprovide a wider audience for my students' writing, subsequently increhsing
engagement in the act of writing and encouragingesits to reflect on the clarity of their
writing.

. Initial Planning for Action Research

| developed this action research projecbrderto explore my theories on the
effectiveness of bloggindvly research was conductadder the guidance of Dr. Marleftes and
with the support of critical friends, including tB&U Imaginative EducatioM.Ed. cohort and
the Burnaby School District Learning Technologies telgplanned to set up individual student
blogs that could be accessed and updated with usirggutient iPads. Initial lessons would
include instruction in personalizing the blogs, establishing a code of conduct, and discussing
safety and privacy concerns. Time would be allotted for daily blog posts during our morning
Language Arts routine. Studemso ul d al so be expected to visit
comments. If the students proved responsive to this process | hoped to expand the use of the

blogs to our other subject areas.
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In the development phase of my project | identified several iskaeseeded to be
addressed in the planning process. The first issue that | was concerned with wathtteby
whichlcouldmeasure my studentso6 | evel of engagement
hypothesis about the effectiveness of blogging spfuorg a basic assumption that increased
student engagement in writing activities would lead to improvements in written fluency,
essentially an el aboration Onlbhbherdéd tdafjenad
support this assumption | wiolineed to clarify what observed behaviour might indicate my
student s6 engagement Ashwascpreucting thicprojwat asta memppera c t i
of the Imaginative Education cohort, | also felt a need to meaningfully incorporate the psinciple
of Imaginative Education into my planning.

It was important to be cognizant of potential privacy concerns from parents and
administrators and proactively find solutions to avoid delays in implementing the project. Past
experiences with school distdapproved software tools incited apprehension that students
first grademight have difficulty mastering necessary technical skills in the short time period of
the project. | had similar concerns regarding the manner in which technical issues, such as the
notoriously unreliable network connectivity, could impact my ability to integrate blogging into
our regular classroom routine. Despite the unpredictable nature of these factors, | felt confident
that the reflective process of action research would albowrigoing adaptations to

accommodate any issues that might arise.
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Theoretical Framework

l. Context

Allocation of resources, public perception of technology, and my own position as
Technology Liaison all serve as external pressures to integrate tegynalm my own school.
However, although the pressures exist, they dgrmtide instructiorwith regards tahe
manner in whichntegration should occunor do theyillustrate a quantifiable benefit for the
children during the integration procefiss generally assumed by teachers and parents that the
integration of technology into educational practices will inevitably be a positive process, despite
the fact that there are no clearly defined purposes and goals for its use.

My practical experiences atide research | have conducted to date have informed my
perspective regarding effective manners of writing instructldselievethatthe key elementsof
effective writing instruction include explicitly teaching the writing process, providing
opportunities for students to write for an audience other than the teacher, and establishing a clear
purpose for writingOver the coursef the yearstudentsontend witha wide variety of writing
tasks, including journals, stories, poems, letters, reportstdavstructions, timelines, and
persuasive writingssignments The HfAspeci al hel pero writes the
read our daily calendar routine and a picture of the message is posted on our class website. All of
these activities provide studsrwith various opportunities to share their writing with each other,
to showcase their writing on bulletin boards in the hall, and of caarskare with their parents
when they take work home.

Themost frequent writing activitin which my studentengage isgheirdaily journal
writing. The primary audience tifiedaily student journaéntriesis the teacher, although

students may share their stories sporadically with their pEleisaction researgbroject
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investigates whether bloggingrreeffectivdy replace journal writing and provide a more
meaningful writing experience by widening the audience the students are routinely writing for.
Il. Literature Review
I. Literacy 2.0
As | reviewed relevariiterature to help develop my proposal, | found numerous

references to the hHemmsiantaeppcygpl0o8ai phr asen e
at the turn of the millennium to denote the fundamental shift in the waj/onle Wide Web
was being crafted and uskBducational theorists have adapted tiscept of the web as a
more dynamic medium, shaped by ugenerated conternth describehe changing conception
of literacy. In their introduction thiteracy 2.0: Reading and Writing in 2 Century
ClassroomgsFrey, Fisher, and Gonzalez (2010) explain

ALIiteracy 2.0 represents a shift, not a rep

access to information, literacy 2.0 is about finding, using, producing, and sharing

information. The audience is now the world, and students expect to collaborate,

interct, and participate with others across ti
Thereconceptualizationfditeracy elucidates mpositionthat there has been a dramatic change
to the foundational skills of reading and writing that my students are expected to develop.
believethat student collaboration and integration of technology are crudia effective
instruction o6 this finew |iteracy

Though specific trends changeessure on educators to ingorate the latest

technologicablevelopmentito their everydayeaching practices is hardly a recent
phenomenon. Perry (2013) presents a historical overview of technology and its influence on

literacy, shetraceswaves in educational technology from lead pencils and slate tablets thoough

the advent of radio, filntelevision, word processors, personal computgrgo current trends in

! http://oreilly.com/web2/archive/whatis-web-20.html
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handheld touchscreen devices. Each new technolagyigesto revolutionize boring and
lifeless teaching despite research that repeatbdlysit hat t he success or f a
technology @pend[ske nt i rel y on t he t ea,similarisSue{apsethat) . Wi t
i nhibit teacherso abilities to meaningfully i
adequate funding for schools and training for teachers; limggehrch into effective
applications; and constraints on time that fail to allow educational practices to evolve in response
changing social dynamicH.these issues are not addressat/ implementation of educational
technology is superficial at best.

The most recent trend in technoldgpat has had significant impact on literacy
education is the rapid development and widespread availability of handheld touchscreen devices.
In their 2011 studyivingintheiworld | i t er ary r es e dawdidtesstee OO0 Mar a
impact that regular exposure to mobile devitason the literacy practices of psehootlaged
children and the resulting consequences for instruction as these children begin elementary
school.Young children engage with technology at hamdiverse way$ they select content on
YouTube, use Skype to communicate with out of town family, they record, edit and share images
and videos and interact with any number of re
the development of thetrapacity to direct information and produce their own digital content.
O6 Mar a and thatichildrea ave emgaged mMtas acti ve participant
technol ogies, and as c¢r eat on afundamerdal shitfems and
traditional concepts of students as more passive recipients of knowledge.

The implications oftiechanges to the collection and dissemination of informatien
echoed in Pilgrim and BI efsscergudyditerdcpetidcdion. di scus

Web 2.0 technologiesnable greater collaboration as students engage with each other by reading,
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sharing, and contributing to online teXthese activitiesif aci | i t ate a construc
learning [which] builds on the work of John Dewey and Lggdtsky, and puts the student at
the center of the | earning process as an act.i
However, Pilgrim and Bledsamution thafitraditional reading instruction may not be sufficient
to provide skills students neéat online reading contexts, as students encountetinear and
mul ti modal I nformation during online interact
|l iteracy skills that are stil]l being umder sto
properly mediate studentsd development throug
a thorough understanding of the corresponding skills and strategies required for online
comprehension.

il. Vygotsk 6 s Soci ocul t weamihgafdeangsiggee ct i ve on

The literature on Literacy 2.0 is rife with referenceth®work of Russian psychologist
Lev Vygotsky (1896 1934)Vygot skyds theories on social and
and mediation of learning through cultural tools are hailegsasntiato our understanding of
new literacies by researchers such as Frey, Fisher, and Gonzalez [2@1gcussion of the
interactive and collaborative nature of Literacy 2.0 activitiey statefiwhereas literacy 1.0
was about access to inforrmaté literacy 2.0 is about finding, using, producing, and sharing
i nformationé and students expect to collabor a
1). Thedepi ction of the social situation ofa | earn
di stinctly Vygotskian approach of fAsystematic
all ow children choice and ownership of their
The i mportance of Vygotskyods woek to effec

understanding that as language is acquired it forms the very basis of our conceptual
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understanding of the world. Literacy, argue Egan and Gajdamat2bia) Anis not only
mechanics of writing to which a child is being introduced in school but tléewitew system of
cognitive psychological tools that | iterature
Vygotskian theory (2012) states that learning is the process of acquiring cultural tools which
engender the developmentaafinceptual thoughhe acquisition of language in particular
shapes the uniquely human aspecthefway thapeople think and engage in the world. The
devel opment of |iteracy skills is heavily emp
future success in formal sablong hinges on their ability to read and write with fluency and
comprehension.
Egan and Gajdamaschko (2003) neatly summarize the significance of literacy and its
impact on education:
The invention of writing tr amasfhtewacyned t he e
developed, significant amounts of knowledge were stored in coded form. Access to
this store was attained only through becoming skilled in literacy. Consequently, all
literate cultures invented some formal system of education into codindeanding
knowledge (pp. 884).
Unfortunately, simply agreeing on the importance of the system of coding and decoding
knowledge does little to inform teacherslmest practices dbrmal writing instruction.
Traditional early primary writing istructian places significant emphasis on the coding
system it restrics writing in the first years of formal schooling to meaningless rote practice of
letter formation and phonetic letteound relationships. Students perfect their penmanship and
spelling and mewrize a progressive list of highequency sight words whileemaining
completely divorced from the rich communicative powers oftemilanguage. Other colleagues

insist that learning to write should be an independent discovery process, unique todsath stu

The belief is thaéxposurdo print is sufficiento develops t u d endetrswr@ing of written
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language anteachers should attemiot avoid any systematic instruction of rules. Unfortunately,
this approach leaves students with fragmented, epikadiwledge of the system of written
language.

Both approaches fail to engage students in the fundamental purpose of writing
communication. Students should understand writing as a social act, one that is used to exchange
information, thoughts, or ideadth others. Cohen and Riel (1989) argue that teachers must draw
Sstudentsodéd attention to their audience:

AWriting is usually directed to others for

the writing that children routinely do in classrooms. Studesisilly learn to write in

schools by first writing words, then isolated sentences, and only later paraigedphs

out side of a communicative contexto (p. 143)
Theemphasis of either rote skill practice or unguided discovery of written language irsthe fi
years of schooling denies students the opportunity to practice performing the abstractions of
thought required to plan for a writing task. Students need to be taught to conceptualize the absent
reader to whom their writing should be addressed. Vygétsky ( 201 2) t heories on
development emphasize an inextricable relationship between thought and language and offer a
far more engaging approach to instructing students on the processes of writing.

In his treatiselhought and Languag&ygotsky( 201 2) asserts that 1in
successful methods of instructing the schoolchild in systematic knowitsdgecessary to
understand the devel opment of scientific conc
internalization of language as verbabtught shapes the unique way human beings make sense of
the world. While heavy emphasis is placedlmacquisition ofiteracyskills in schools, if
teachers are not aware of the relationship between language and thinking they cannot properly

mediatestd ent s®6 | earning. Writing enables student s

thinking because it allows for analysis of language and subsequent introspection of thought.
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Effective writing instructiorrequires deliberate emphasistbe communicativeature of
written speech. It is futile to attempt to instruct students in the conventions of writing without
first drawing their attention to the inherent usefulness of written language. Vyda@i3)
clearly emphasizes that motivation to write must pieaaediation of writing conventions:
The child has little motivation to learn writing when we begin to teach it. He feels
no need for it and has only a vague idea of its usefulness. In conversation, every
sentence is prompted bwitinggaremmore abstracé mofehe mot i Vv ¢
intellectualized, further removed from immediate needs. In written speech, we are
obliged to create the situation, to represent it to ourselves (p.192).
This obligation to ficr eat e etohceptthatrustédadeono f or
clear forstudents before any other instruction in conventions can begin. Students are not
motivated to write if they do not see the need for it.
The implication is not that letter formation and conventional spelling arepamiant
topics; rather that they are not an effective entry point with which to engage young children in
the process of learning to write. Once students are familiar with the communicative purpose of
writing they can be drawn forward on the developmeratinouum of written languagén their
work developing Washington state literacy standards that align with a theoretical Vygotskian
framework,Bodrova et al. (2000) delineaddi pr edi ct abl e but not rigid
accompl i s hméaheyirssiéthat gudentd rhust first know that the purpose of writing
is to communicate before they can be expected to apply the alphabetic principle and other
complex conventions of writing.
iii. Egands | gpgackmta ltiteracyelnstruction
The final aspect of thineoretical frameworkn which myresearchs grounded ighe

principles of Dr. Kdi uecraat ni oEng at nhéeso rlyma gE gnaant 6i sv ew oE

influenced by Vygotskyproposes that imaginative teaching practices can reshape foundational
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literacyimt ructi on to be more engaging and effecti
| maginative Literacy Program are: the applica
cognitive tools; the examination of how thinking develops in traditionalootttres; and the
routine engagement of studentsso I maginations
chall enge for educators I|lies in knowing Ahow
enhance studentsodé undesst §pichied § )nprod ttameier olfi tVv
work to Egands conception of effective |litera
languagas acquired it forms the very basis of our conceptual understanding of the world.

In the preface td eaching Lieracy: engaging the imagination of new readers and
writers, Egan (2006) states that a part of the novelty of the imagiapproach is the extension
ofVygot skyos ¢thogdifeatuiessoeourtmindslithat shape the ways we make sense
of the waold around u® (i vtad lijeracy instruction. The cognitive toolkit of oral languaae,
defined by Egan, consists of: the story fothe flexible use of metaphor; vivid images, binary
opposites, rhyme and rhythm, and joked ammor(p. viii). These tols engage emotions and
the imagination, promote flexible thinking, aid memory and organization, and make language
visible, bringing an increasing awareness and control of the seemingly arbitrary nature of the
symbolic language used in writing.

Imaginathe | i t eracy practitioners make use of ¢
understanding of written language far beyond the mechanics and conventions of B&géng.
(2006) mai nt ai wesvant dhilren télearn abouwt litenacynvgs ineerbng ago
for human purposes and i s attacheSluccessful human h
|l iteracy instruction Arequires us to engage t

| e ar n He €aptions haghe failureto emotiondly connect students with the cognitive
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tool kit of I|iteracy reduces |iteracy | earning
can give them | i fBganampbasizestherimpartgnie of the.story f8rin,.or
narrative, as the mosnportant of all the cognitive toolStorytelling is highlighted as a

necessary skill that enables teachers to enrich their lessons and deliver content more effectively.

The power of the storyforini es i n i ts ability to fAshape c
fictional, i nto e md&gan2006p.6) Stories providesut with aggeateror ms o
understanding of events and information becau

forms that can uniquely establish their emotional me@ning otrer form of language can do
t hi s TDhe ¢olceptualization of lessons and unitsof study nar rati ve form fca
some extra energy and interest into teaching
might be overwhelmed by the kasf transforming standard curricular content into a fictional
narrative. While relating an example of teaching the symbols for numbersindergarten
class he assuresducatorghatitsnda necessary to fAimake up a comp
persmal i ze the ingenuity involved in counting s
provideia si mpl i fi ed accouniborderoadknowléedgerwhat al devel o
individual people discovered or inventeddoamgo (p. 9). The purposeof@d s narr ati ve |
emotionally connect st udentwhichalavstremioteehikaat of
a participant in the remarkable adventure of human development.

Another example from Egan (2006) demonstrates the use of the story fizachimg
theconventions of language. In order to circumvent feelofdgeustration and confusion in
students struggling with the overwhelming complexity of English spelling and pronunciation,
Egan suggesthat teachersreatei a st o c k ¢ o mihas comé feom anothee qountryh

or another planet and is trying to learn about the local language anditswin f or mo ( p.



Lindsay Zebrowskj| 18

Studentsdke on the role of teacher or guide for the charactdshare their kawledge of
language conventions. This processbles students to relishtheir successes and existing
knowledge rather than focusing on what thaye no learned yet or have trouble remembering.
The process by which the story is used as a cognitive tool in teaching is not about the creation of
fictional narratives; rather, the story shapes contentinordertaw out t he fAhuman
i mportanceo of a topic (Egan 2006, p. 19) .
Egan (2006) gives a less extensive discussimoapplications othe remainder of the
cognitive toolkit of oral laguage metaphor; vivid images, binary opposites, rhyme and rhythm,
and jokes antiumori in imaginative literacy instructiorskilled use ometaphor encourage
students to view and reflect on language as an oliggein recommends the use of metaphor to
promote metalinguistic awareness and help students gain power over lafmuB8)e The use
of metaphor relies heavily on the provision o
central concepts of a topic. Oral storytelling is promoted mating picture boolsecause
physical pictures Alimits each student to the
Egan(2006)al so argues that storytel |l ianotheral | ows
principle of learning commonly evidentinich dr ends thinking before |
mi n d thedlocation of conflicting forces, or binary opposites, such as good and evil (p. 27).
Engagement with binary opposites allows teach

by introducingconcepts that emerge between two extremes. Rhyme and rhythnuaetrod

students to |l anguage patterns and their poten
the pleasure of | it er &gaghighlights theapossiBlitsBugnalp . 4 4) .
uses of jokesandumor, t opi cs fAnot often discussed i n boc

Metalinguistic awareness is requiradorderto appreciate theumorof word-play; subsequently
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jokes chall enge st udentndaidtheir abiktyetendanipulataiganch ge ob
use it with increasing flexibility. ThereforBanys e nsi bl e pr o g r auméraswai | | re
constituennf adequate oral.ity and |iteracyo (p.39)

Egands (2006) recommendat toldgarasy instauctionane | ma g i
built on a foundational assertion that nAwe ar
(p.132). He compares the dAinitial effortless
often hard, hard work of acqung lite r acy 0 an dwhidethel at hesr tfias suppor
our evolutionary development; the other is a
133). Egan insists that the best way to ensure success for all studenteesteacher to
emphaize the toolkit of mal languagevith which studentsare universally equipped and
recognize that Aorality develops, whereas | it

Il. Development of the ssues

This study explores the thedityat writing for an audience will enhamnengagement and
motivation and subsequently support student development in writing. The beligfethat
integration of technology into éregular classroom routines is essemtiathe development of
evolving literacy skills required in the digital agethe 2% century alsoriformsmy research
design.My study attempts$o apply principles of imaginative literacy instruction throughtsut
course Prior to the commencement of the study, | determined that further research was required
in order to estaidh which specific writing activities could incorpordkesthree aspectsf
writing for an audience; integration of technology; and imaginative literacy instruction

I. Writing as Communication
Vygotsky (2012) asserts thattal language develops naturaly® of Al i vi ng

communication with otherpeople ( p. 45) whereas written | angu:
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arbitraryo (p. 45) and requires proper moti va
is prompted by the other participant. Writtgnsech 1 s fAaddressed to an a
person ortonoonein particulea si t uati on new and strange to
writing is still an act of conversatipthe absence of tangible audience makes the process more
abstract. Teache need to select writing tasks that help students create a strong mental image of

their audience.

Egandés (2006) i maginative approach envisio
on a personal l evel by acknhgwl ¢édgi adg) il St edea
cognitive toolsas they interaawith each other, with language, and with the world around them.
Dyson and Freedman ( 19&diljuralaoblsooe thdtenencbersdiae wr i t i
society use to carry on their livegtet her 6 (p. 2). They point out
introduced to literacy within their homes and communities and within the social and emotional
context of relati ons hi-makingfdrshoppinggrips, ghanei vi t i es
messages,ar@ll | ove youd not es Studemtsmust beiehcdurated par ent
view writing asyetanother way to engage in conversatioftsey must alsanderstand written
language as somethimgth whichthey carbe playful as thisvill increase studeritsense of
ownership over their writing.

il. Mediation of Writing Conventions

Once the communicative purposes of writing have been established, teachers can utilize
tools such as external mediators and visual models for supporting student development in
writing. Potential mediators are easy to identify in most primary classfioanthor ches,
alphabet lines, word wallsand graphic organizers such as Venn diagrams, word maps, and

concept wehDifficulties arise when teachers provide students with thede toase as writing
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aids but fail to explicitly demonstrate their utility. Teachers must model the precise use of a new
tool then engage students in using it with gradually decreasing support until they are able to use

it independently. Bodrova and Leo(®007) assert that the simple presencerogdiatorsuch as

an alphabet poster is not sufficient because
only use mediators that are external and overt, because the use of mediation is not yedintegrat
into their thought patternso (p.51).

In their dizussion of mediational tooBodrova and Leon{2007)make reference to a
student attempti ngd tSohes pleololk st haet wohred afl npahkaeb e t
an i mag e, iehtifie8 hesimifar sound at the beginning of the two words and diligently
copies the |l etter Aimo from the poster ®nto he
it requires explicit modeling and repeated practice with gradually decreasing support. The
tteacher must Athink out |l oudo for t hdeoldingudent s
the Aimd sound at ,& hleo detgii mogitntge od | pfihmealkeet post e
i nformation, recognizing the siimd@ eas shoecgii antnii nng
the letter fAmo wiahdthepsodwndi gimmhe figure o]
repeated with the teacher asking | eading ques
do you hear afiWh &trwddelygsetnanritnsg ?wi;it Wh & th awo rsd ucha ?\
seeontheposte t hat st art 91 Whiatth | teh & te r s?atitatrkabvs 0 gtoh awte s 0 L
draw that |l etter?0 and other similar question
interest in this lengthyrpcess without first stimulating their desire to communicate in writing.

One ofthemediational tod | providetomy studentss a fAspel liang di cti o
notebook which contains alphabetized lists of frequently used words. Effective use of the

dictionaries is largely dependent on reading ability. Students reading at or above grade level have
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little difficulty determining the correct first letter of a word they are attempting to spell, and
scanning the page for the desired word. They either locateditteand copy it, or determine its
absence and ask for me to write it on one of the allotted spaces for the corresponding first letter.
Unfortunately, this task becomes increasingly difficult for those reading below-igragleThe

more a student readbe higherthenumber of printed wrds to which they arexposedand n

greater frequency. They have seen printed formbfe wor d, and are abl e t

mind when attempting to write it. Not so for more reluctant or struggling readers Whas
persevere in using their dictionary may be frustley their inability to reathe listed words to
find the wod they are looking for, anaksk for the word to be pointed out. Further complicating
the issue, beginning readers miagorrectlyidentify the first letter of the desired word, and be
searching on the wrong page of their diction&gspite these challenges, | have observed that
students will persevere in learninguse their spelling dictionaries when they deeply
engaged in writing divities. Throughout his studyl will monitor studentengagemerthrough
the effective use ahediational tools such as the spelling dictionaries
iii. Selection oEngagingWriting Activities

I n order to maintain st udeachdrssnustselect er est |
appropriate writing tasks that align with st
draws on the work of contemporaries, Blonskii and Zhurin (1964), when he recommends specific
writing tasks suitable for young children, irmtes, letters, short stories, and submissions for a
class magazine. Letters, which Blonskii says
d o as ciedn Vygotsky 2004, p.46), provide a clear social stimulus of communicating with a
person who isiot immediately present. A class magazine allows for a combination of diverse

skills and fibrings childrendés creative writ.i

n

u

n
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understand why a person would want to write a
necessary tasko (p.66). An emphasis on the <co
the necessity of mastering the rules of written spe@obe students are properly motivated to

write they are more responsive to learning and applying thes= rul

Teachers need to account for the | imitatio
and recognize that assigned topics may fail t
argues that Avery often a childswrotwsi badalyo

(p.46). When written language is introduced to students as an exchange of social information
they engage more productively in constructing their understanding of the writing process,
conventions of written language, and the purposewrfiting.
In the process of selecting my research topic | reflected on the writing activities that
currently comprise my instructional practieed soughtvays | might integrate technology into
our regular Language Arts routingn the interest of providg students with meaningful and
engaging writingtasks have i mpl emented activities from B
Scholastid.iteracy Placewriting guide.Thetopic of children choosing their own bedtimss
usedto teach persuasive writingtechnggg . St udent s read a coll ectio
from a second grade class, discuss the effectiveness of the arguments, participate in
brainstorming additional ideas, and write letters to their parafits. a reviewof the competing
arguments for abosing their own bedtimes, my first and second grade students easily transition
to writing persuasive articles about choosing different @tser genrespecific writing projects
| assign include: writing fractured fairy tales (narrative fiction buachoi), creating personal
timelines (biographical reports), presenting research on selected animaf&{joorreports),

and creating class magazines (incorporates a variety of genres). | generally find my students
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responsive to these projects as the togdlosvahem to draw on personal experiences and unique
interests as source material for their writing.

Genrespecific writing projects are effectier introducing students to different purposes
for writing. However, they are timeonsuming and must findwaysto occupy the fasfinishers
while | attempt to support the struggling writeBsudents who struggle with the gerspecific
writing projects experience difficultipr a multitude of reasons. Some students have
underdeveloped fine motor control dimtbl the act of writing physically challenging. Others
have low seHregulation or attention problenasid find it difficult to maintain focus on written
tasks. Seconthnguage learners often grapple with a limited vocabulary and adapting to different
conventions of phrasing and grammai! of these students can benefit from routine practice and
our daily Language Arts routine is comprised of activities that are detaisedp students
develop the necessary skills for writing. These activities includémgimorksheets on proper
letter formation; phonics skill work that reinforces leteund relationships; and a spelling
program that uses sorting, rhyming, aminprehensioexercises.

The progress | observe i n mythesideaoftheseote 6 s K i
practice activitieshowever | believe it is also important to include more epeted writing
activities in our daily routine. Personal journal writing has typically satisfied this requirement as
students select their own topics edely and the entries can be completed in a relatively short
time. Students share their completed journal entries with the teacher and relesiirees
feedback on spelling, punctuation, sentence structure, and content. They may be asked to make
correctiors or respond to a brief comment or question related to their chosen topic. The writing
in student journals is usually supplemented with a fdradn illustration. Students at the

beginning stages of writing development will often draw a picture and dectéscription of the
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picture for the teacher to scribe. Drawing is widely considered a direct prerequisite to: writing
Vygotsky (1978) emphasizes the i mportance
of waorheldi | dr e n fdiscvelrl namelp thas one can draw not only things
but also speecho (p. 115).
V. ThePotentialBenefits oBlogging

In the course of my instructional practices and research of technological tools that
enhance writing development, | hypothesized thatdtagis an effective replacement for daily
journal writing.l specifically target thgournal writing portion of our Language Arts routine
because it occurs yeasundrather than the genspecific writing projects, which only last for a
few weeksShouldblogging prove effective, | would incorporateéhroughout the school year.
There are a multitude of iPad applications that could serve as replacements for the printing,
phonics, and spelling practice activities, but implementing these would accofitpdéshore
than substituting electronic worksheats paper versios

During the formulation oy action plan | reviewed additional research to find support
for my hypothesis and gain insight from other studiethe effectiveintroductionof bloggingin
the classroomA significant amount o$tudies have been conducted in the upper intermediate
and secondary grades. However, intenreshé use oblogs and wikis in primary classrooms,
particularly for developing literacy skills, is growing steaditytheir guideJsing New Web
Tools in the Primary ClassrogrmBarber and Cooper (2012) highlight three advantages to
b | o g g ianway ofawvsitingithat is at onauthentic in the sense that it engages an audience;
extendablgin the sense that it can benoected to other blogs and tridgciablein the sense

that it can connect to a wide community of

of
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Similar to journal entries, students can combine images and writing in blog posts to
communicate on a selectempic. Barber and Cooper (2012) suggestihato mposi ng a bl o
be very stimulating as children not only communicate through the written word, but also by the
use of picturesé and this may helWitndaake t he 0
responding to blog comments engages students in the communicative purpose of writing as posts
can be made easily accessible to a wide and responsive audience. In their study of fifth graders
bl ogging, McGrail and Davi s Gspondifgtolcommenssnc | uded
helped make the concept of writing for an audience more concrete for students. They stated that
Astudent bl oggersd active engagement with the
writerso and f ost erteod cflioamnsutnriocnagt ed ewseilrledo t(op .wrdi3

Journal writing provides studentsth an opportunity to choose their own topics and
draw on personal experiences for writing. Students dewelppentionakpelling, proper use of
punctuation, and increasingly complex g structures as they strive to express their thoughts
clearly in written language. Blogging offers similar opportunities for overall development of
writing whiilld sa almldogi mi ght not be associated v
children ae still confronting issues like the structure of writing, the application of punctuation
and the appeal of the | anguage incorporated i

Research also suggests that bloggingeftectively addresthe wide disparity in reading
and writing abilities commonly found in classrooms. The ability to integrate text and other
media, such as images, videos and hyperlinks,r ovi des a di fferent tool
entice disaffected readers to interact d¢vedyy with text [and] does not limit the more able reader
who can find stimulating and chall enging oppo

Cooper 2012, p. 89). Any activity with the dual potential to motivate struggling learners while
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providing astimulating challenge for more advanced students is highly appealing. Teachers
frequently grapple with the task @filoring their instruction to accommodate a wide range of
abilities.

Finally, blogging instead of journal writing can also pronmbtdeelopmentof Literacy
2.0 skills alongside written fluencRResearchers and educational theodst#inueto develop a
cleardefinition of these skillsand theparticular implicationdor literacy instructionn the first
years of schoolingPenrod (20074 r gues t hat when students bl og
of decisions related to the writing process that they would not have had to make in-bgsapler
writing ep\0)rsachasehodsing whether to present content as written text, as an
image or video, or as a link to esfte materialThe public nature of blogs1 comparison with
most classroom writing requires studemids to

to Amake judgements about wBlowi ti nif o rprad 9 emt @ d¢

(Penrod 2007, p. 20).
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Portrait of Action Research

l. Research Design

At the outset of the project | had seventeen students iGnage Iclass and one
additional student slated to return from an extended holiday sometime in Febplanyed to
use surveys, interviews, and my own observations to gauge student engagement in writing tasks
throughout the project. Data would also be collected on the frequency, length, and quality of the
studentsé bl og post s [atteths af actwityand devaopnielhanal y z e d
project would be conducted over a six week period, culminating with the spring break school
closure in midMarch. All students were expected to participate in the lessons and activities
related to the project t@assfy Language Arts objectives for the second term. Had any parents
chosennottograntconsénor t heir chil dés participation in
samples and responses to activities would have been excluded from any data calelction
analysis conducted for research purpdses

A few parents shared concerns with me regarding the prijeciy dual role as
practitionefresearcher | felt that parent concemmsrited consideratigmegardless of their
significance The mother of onef my highachieving studentsvho is &ceedinggradelevel
expectations in writinggmailed me after discussing the project with her child. She informed me
thatduring the discussion her child had expregsepidationabout others reading her bldighe
parent hought that her explanation of a &édbl ogd hz
surprised that this particular child would be reluctant to share her writing as she is usually
confident and often assists her peers with assignments, usiog/hevork as an example. |

hopedthis issuevould be addressed when we discussed the purpose of the btbgssand |

% Refer to Appendix A to view consent forms and the letter to families.
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was curiousas towhether her written output would be negatively impacted by the public nature
of the blog posts.

Another parent expssedapprehension hat st udents woul d Obe wr i
such as abbreviati ngShiegoalos @ ot liwwg lxtomdctpraete 1t e
featurewoulhi nder the studentsd devel optmMevoutdbeof spel
conducting lessons and discussions about the importance of proper spelling, punctuation,
spacing, and paragraphing in writing for an audience and in academic writing. Also, past
observations of students typing on iPads inspired anothesl@sson topic on reviewing writing
before publishing, as the autorrect feature frequently offers incorrect suggestions based on the
invented spelling of first gradershe final concern shared with me was from a parent who
worried that her child would bdfetask during blogging sessions, distracted by the other
applications available on the iPad. | intended to address this issue by having the class create a
"code of conduct” for using the iPads and establishing clear expectations for blogging sessions.

As my main focus was on the development of written fluetiey blogging sessions and
related lessons and activities were primarily integrated into the daily Language Arts ramdine,
tookthe place of regular journal writing. | allotted time for additidslalyging sessions and
follow-up activities during other subjespecific blocks including Math, Science, and Social
Studies as needed. The student s acoesseandupdate s c ho
the blog sitel contacted our district Leaing Technologies team to request a class blog site but
was advised to set up my own site through Kidblog.org. The team considered the Kidblog
interface moreusérr i endl y for my first graders than th

our class $e atwww.kidblog.org/mrszebraszamnd downloaded the Kidblog applicationton
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t he s c h oRotsécsrityiplRpses students used previously assigned animal codg names

for posting and commentingidhe blogs and | conducted lessons and discussions regarding

internet safety and privacyadministered preassessmeho f t he st ufldemayt s o wr it
based on their responses to the assigned i@t is a Friend?and selected journal entries

Pre-Assessment Rating Scale: Grade 1 Writing From Experiehce

Not Yet Within Minimally Meets Fully Meets Exceeds
Expectations Expectation$ Expectation&* Expectations
Class Total (17) 1 6 8 2
Girls (6) 1 4 1
Boys (11) 1 5 4 1
ESL level 1 (2) 1 1
ESL level 3 (3) 3

F/ 2NNBE&LR2YRE 6AGK NBLR2NI OFNR OF(dS32NE 4! LILINRIF OKAYy3 9E|

FF/ 2NNB&LI2ZYRAE 6AGK NBLRNI OFNR OFiGS32NE daSSiay3a 9ELISO
| al so administered a survey to gauge the

tasks they are assigned throughout the yeBiudents weraskedo shareheir feelings towards

each of the tasks, positive or negative, indicated by their selections frompofotiscale of

As mi | egThely aecealso prompted to explain their respdnsas much detail as possible.

| planned to compare their responses to a similar survey aboutabdgd tasks at the

conclusion of the study.

3 began using my married nam&ebrowski at school in September 2011 and was subsequently nicknamed

GaNBE® %SoN}é¢d aé Oflaa Aa NBEFTSNNBR (G2 Fa agaNa® »%»SoNI Qa
students that correspond with their first initial.

* See Appendix B for specific assment tools and student writing samples

®> See Appendix B for complete rating scale

®See Appendix C for pitudy survey questions and sample student responses.
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Pre-Study Survey: Student Attitudes Towards Writing Activities

How do you feel about:
. L I . @ .
- A
YUCK! MEH GOOD AWESOME!
How do yai feel about: Number of Students:
1) Writing in your journal? 5 3 6 3
2) Your turn to write themorning 1 3 3 10
message”?
3) Making your timeline? 3 3 5 6
(Social Studies project)
4) Working in yourPrinting 5 3 6 3
duotang?
5) Working in yourPhonics 5 6 4 2
duotang?
6) Doing Spelling? 2 5 4 6
7) Writing a Letter tosomeone in 3 6 3 5
your free time?
8) Drawing in youdrawing book? 1 1 6 9

See Appendix€2 NJ &+ YL Sa 2F aiGdzRSydaQ RSGFAESR gNAGGSY NBaLRy

Il. Project Overview

The project was offiially launched on February 112014, with an introductory

discussion othe conceptofablognd an adapted version of the 0
found online during the research design pl{asg 2007, Rockwood 20075tudent responses
tothedisassi on prompt fAwhat is a blog?d6 were | i mi
exposed to the term. I introduced the concept
events on a voyage and explainelddethat mbmwelvol
Students then wrote and illustrated papest s ed fipost so on t héeMyt opi c Al
fellow teachers provided pegtnote responses to the paper blog posts and | used these responses

to introduce the concept of internet blogsaiging comments from site visitors.
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Students were introduced itdernetbloggingthrough the Kidblog iPad applicatiam
February 13 andparticipated in daily bloggingessionsintil March 14", 2014.The Kidblog
application enabled students to easilsert images and videos from the iRagnera library into
their postsThe Paint application was also introduced when it quickly became apparent that
students preferred to include their own handwn illustrationsnstead ofphotographsn their
posts.The novelty of regular iPad use during class timethadexcitement generated by
receiving responses to their blog posts sustained stadaet®st in the projecStudents
associated the ildla with playtimeand were itrigued by the idea that scheark could be
completed without a pencil and pap€herefore, they approached each blogging session with
anticipation, and reviewed previous posts to determine what comments they had r@¢mved.
excitement generated by the responsive aspect of therhlysted students to write and
prompted their desire to communicate clearly. Daisire helped clarify the importance of
writing conventions such a®rrectspellingandproperuse of punctuation.

A major challengexperienceaverthe course of the sliy was the unreliablaetwork
connection. Student progress during the blogging sessions was frequently delayed as they waited
for their iPad to establish a connection, for their work to be publigitédr the blog site to load.
Theneed to support studiesnwith technical issues detracted from my ability to monitor student
activity for ontask behaviour ancbst valuable instructional tim&actorswhich contributed
positively to the blog proje@nd warrant further discussiarclude petitionng commentgrom
ot her teachers, my M. Ed. intoodubirgthe Pamtrapplicatibne st ud e
i mpl ementi ng a A no hestngdodperategloggingesessionowitlsour r ul e ;
Grade4i 5 b u d d y andreffaiaisggrom assigning speidfpost topics until later in the

project.
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[I. Experiential Data and Interpretation

I. Introductory Activity:Paper Blogging

Inspiration for the paper blogging activityitially arose fronthe concern that technical
issues could render the iPads unusable aticely derail the projecin response tany proposal
and these conceryiBr. Mark Fettes suggestédievelopa papetbased form of bloggintp serve
as t he pr oj Faughteshnicaliasues tig preseatta challenge, we were still able to
makeeffective use of the iPads. Thaggestegaper bloggingctivity served as an effective
introducton to the project and helped students transition from journal writing to blogging.

In the paper blogging activity afff of the class followed my example athietw pictures
of food captioned with labels or brief descriptions Th e ot her -thoadl fi nwsrtortuec tfi ho
preparing their favourite foodswas pleasantly surprised that students took theaiivé to
structure their paper blog postss  fit hoowstructions particularly since theyddnot yet
receivel formal instruction in procedural writing thygar.
| initially planned a followup lesson in which students would circulai¢ghva set of post

it notes and post commerdn the paper blogslowever | also wanted to conduct a discussion
onwhat makes a goodmment as Ispeculated thatome studentsould write very basic
responses s uc h.odlamsderfiogvoidtite se oftudeitgenecated comments as
source material for the discuss, | enlisted the support of my fellowachers, who posted
commentn my sample during recesbhe students were so engrosdedng thecreation of
their posts that they required additiomalting time and the comment discussion was postponed
to thenext dayFortunately, the postponement provided withtime to reflect on the activity

andlasked my fell ow teachers to comment on the
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that gathering comment s iotnodudetheonseptthat blogshavie p o st

visitorsthats er ve as t he audience for a bloggero6s wr

l—\.\“ o Mare \(
Crocbie I

‘ \((M") A malK

| ¢ ¢
SRR R o

oA ge

O Kavgunk

W SoNoAl e ¢, o4 !
\-,;L;}\ 208 CartcAond M)
]

AN\ e Wn

Tiger's inguctions for making macaroni Iguana's instructions for making hot chocolate

As | predicted, the studentisthewimmediatdyx ci t ed
began reading and sharing the comments with each &tuelents were asked to share the
Afbest o comment they received, and through the
that fAa good comment madckrénfrcethe impatanoetofthiso wr i t e
communicative exchange, | provided the students withipastes so they could reply to the

teachers who commented.
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Student repliesnames removed

The paper blogging activity reinforced two central concepts of my sthdithe
integration of images with text enables students to communicate their ideas more clearly; and
that a responsive audience increases engagement and motivation tBartibeately, the
process of embedding images into posts in the Kidblog afiplicaas simple and easy to
master, so | was confident that my students would be able to supplement their writing with
pictures. My fellow teachers expressed that they enjoyed thét page comment activity and

pledged their continued support of thegfwroject.
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il ThePaint Applcation: Students Prefer Drawing Over Taking Photographs

Our first iPad blogging session took place on Februafy fif2lt overwhelmed by the
volume of essential information that | needed to provide to the students befoceul: start
blogging. This included: establishing and troubleshooting thie @a@nnection; locating and
logging in to the Kidblog application; creating and publishing posts with inserted images;
posting comments; and identifying safe blogging practitks.ability to connect my iPad to the
projector for demonstrations proved invaluable at this stage. | strongly emphasized the need for
students to exercise extreme patience during these preliminary blogging sessions. They were
extremely cooperative andeltlassroom dynamic was hectic but manageable.

The students proved attentive to the lesson and all managed to successfally log
Unfortunately, the demonstrations, discussion, and login procedures occupidd/énynutes
of the allotted hour. Nwe ofthe students were able to successfully complgiestin the
remaining fifteen minutes before recess. However they were highly engaged in the piocess,
evidenced by their focused attention on their own iPad. | was impressed by the curiosity and
inventiveness displayed by several students. Two students asked if they could simply post a
picture of their paper blog posts. | suggested that they recreate the information in the app instead.
When faced with the desire to create their own image for their gtbstrithan taking a picture,
two other studentsdependentlylecided to draw in their drawing notebooks and takecture
of the resulting illustrationTheir clever improvisation indicated the need to introduce the Paint
application for creating handrawn illustrations with the iPad.

When | informed the students that it was time to put the iPads away for recess | was met
with a chorus of di s ap pthusiastmecduplédavithihéesd.tod Thei r

demonstratéheuse of the Paint apfed e to extend the session after recess in place of our
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scheduled Math lessoAfter the additional fortyfive minute sessigreight of the seventeen
students had successfully published a @ five of the eight had viewed and commented on
eachoter 6ds. po

| found it difficult to monitor studerdctivity and check for ottask behavior duringur
initial blogging sessions. There were constant demands on my attestia®alt with technical
issues answered student sd qnodasnonstategrqgcesseefpre at ed i n
logging in, posting, creating illustrations in Paint, embedding images, accessing the site, viewing
and responding to comments, and providing comments for otlveas. concerned that the early
introduction of the Paint app@rided a tempting distraction for students who have difficulty
with seltregulation. However it was clear that the ability to create an illustration rather than
embed a photograph appealed to students, as evidenced by the prevalence of posts that contained
images drawn in Paingtudents at the lower end of the writing performance scale demonstrated

a clear preference for drawing over writing and spent a significant amount of time using the Paint

app.

Distribution of Image Use in Student Posts

m Posts that include drawings
created in Paint

m Posts that include photographs

m Posts with no images
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Dragonfly

Dragonfly, the seconthnguage learner poayed in the opening vignette, is a
consistently haravorking student who rarely needs prompting to stayask. He often requests
teacher support with reading and writing to compensate for his limited English vocabulary. He
routinely began the compositi®@f his posts with the creation of a drawing in the Paint app. He
published a single post each session which was composed of a drawing and a briefly descriptive
title, such as @APoshi n &kingmpkeho (SkiikgpictfreyThebick ng t he
of writing in the body of Dragonflyds would h
over the comments that his posts received and his consistent effort to compose a response to each

comment.

Poshing the ruk
' 11:32 AM 1 Comment Sking pikChr

@ -

)]

o2/17/2014 @&

o2/17/2014 @ 11:36 AM 2 Comments

Dragonfly's first post: "Pushing the rock" Dragonfly's second post: "Skiing picture"

Hedgehog

Hedgehogds posts al so c¢ on sHe$adaeddficutsetoad vy o f
term for personal reasons and he demonsteapesticular aversion to written tasks. He is a
capable and knowleé@gble student and does not have any fine motor control issues that would

make the physical act of writing difficult. During class discussions he is usually eager to share
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his ideas and he responds thoughtfully when | prompt him with questieapit® his

willingness to share his knowledge oralhe often refuses to complete written assignments of

any kind and frequently asks me to write his ideas for Hieis usually amenable to drawing

instead of writing a response whenever posshewith Dragonfly,the lack of writing in

Hedgehogos

posts

was compensated for

by

greatly benefited from the ability to post drawings on their blogs as it allowed them to receive

comments and become engaged in the conversat |

aspect of the bl

0gs.

was publishedn February 19, outside of our regular blogging sessions. | allowed him to use

the Kidblog app on my iPad as a reward for positive behaviour. He selected the image of the

minion pumpkins fronmy existing iPad photo library. His first post published during a blogging

session was not completed until a week later.

=

v 5:32 PM

02/19/2014 (

I like Minions.

the angry brids game

02/26/2014 @ 10:00 AM 6 Comments  Edit this Post

I-'

Hedgehog's first post

Lion

Hedgehog's second post: "The angry birds game"

Lion is aGrade 2 studemho was transferred intmy Grade Iclass in January, midway

through the second term. She has undiagnosed learning challenges, severely low written output,

and requires onren-one support to complete assigned tasks. She exhibits a particular affinity for
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drawing andf left unattended, will choose to draw and colour for extensive periods of time.

Naturally, Lion was predisposed to devote her time during blogging sessions to the creation of
drawings in the Paint app. She did not compose any posts or comments withortomee

teacler support. It was unclear whether she was unable to master the procedure for publishing

posts independently or simply lacked the necessary motivation. However, under direct

supervision, she was able to inputtle for her posts and compose a bdeEciptive sentence to
accompany her selected drawing. Lionds unobtr
on my attention often meant she was left unattended until late in the blogging sessions. Her first

two posts were published under supervision dorirary 25", nearly halfway into the project.

Previous attempts to assist her with giublishi
connection.

Aivin Laiuin

02/25/2014 @ 10:18 AM 02/25/2014 @ 10:28 AM

Luyns or fusee and cueot

3
’Zﬁ i
Alvin is Chbee M

Lion's first post "Alvin is chubby" Lion's second post'Lions are fuzzy and cute"

Monkey
Monkey is anovicesecondanguage learnavhose code name accurately reflects his

personality. He frequently exhibits mischievous and unpredictable behaviour and the challenges
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he faces as a secotahguage learner are exacerbated by an apparentingngss to put forth

his best effort on assigned tasks. As with Liglonkey also required or@tone supporin

orderto successfully publish posts and comments. He would usually occupy himself with the

Paint app when left unsupervised but his habitistfacting his peers with negative behaviour

meant that he commanded more of my attentionthan Mann k ey 6s f i rst post, ¢
AArafeseo (Everything) contains a |ist of thr
drawings in the paint app diear in the session, he refused to follow the demonstrated steps to
successfully embed an image into his p@st.March 13 | noted in my research journal that

Monkey independently approached me with his iPad and asked for my assistance to publish the
picture he had created inPaiith e wr i ting i n his post #Aplats Vs

his drawing, but despite my attempts to dissu

Baba

03/13/2014 @ 10:29 AM

Plats vs zombies

Arafese

oz2/17/2014 @ 12:04 PM

Pokemon
Zombies SRS
Spidermon :

Monkey's first post: "Everything" Monkey's March 13tipost



Lindsay Zebrowskij42

iii. Writing for an Audience: The Importance of Blog Comments

In order to ensure that the studeimdsl sufficient opportunitie® master theequisite
bloggingskills andprocedurestime for lessons and discussions in the initial sessions was
limited. Discussions and lessons focused on protection of student privacy anddhetiproof
quality commentsStudents were required to parrot the safetymantraia names, no f a
at the outset of each session and, with the exception of one accul@éetapostand occasional
incidences of student nametags in the background of ptib&yswere attentive to the privacy
guidelines| also noted several incidences in which students enforced the guidelines for each
other, such awhenOctopus remindediger to make sure his nametagsana in the picturehe
took of hisLego camn his desk (field notes, Mar. 122014)

As part of our earlier disca®n of the paper blog commeptise studentgiewed a video
created by Linda Y ddsdentitedHsw t¢ \&rielaDyality Commediheg r a d e
video helped the students arrive at ¢tbaclusion that a good comment makes a person want to
write back.The blog comments and subsequent replies initially produced by the stweeats
shorter andess déailed than their rdes to the paper blog comments, whidicated the need
to reviewtheelements of a quality commewts a resultl led abrief discussion androjecteda
referencechartthathighlighted theessentiatlementsincluding a greetingjsing proper spelling
and punctuationcomplimenting the writer; writing relevant commerdsgreviewingwriting
prior to posting The responsive element was crucial mimminstudeninterest in the blogs and
as such| set aside time each eveningcmmment on all student postsalso relied on my fellow
teachers, the studentsdo families, and members

throughout the duration of the project.

"See Appendix D for chart.
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On February 198, I noted i n my r esaicdasénsgobur nal t h
excitement from the students about their blogs, anihk ihis the comments that are
responsibledo (field notes 2014) . |l had even pe
comments fr @mwhMrc.h 2 erbefpaughterdomathe stodants énd several
plaintive remar ks of 0l Iweaattempato prevantratederits fromm o m M
fixating on one particular blogging activity, | wrote a list of assigned tasks on théoduite

1) reply to comments
2) make a new post
3) comment on each other's posts
| hoped that the visual reminder of my expectations would help students manage their time better
during the session¥he order of the tasks was purposely designed to engage students in
conversational writing divities at the start and end of each sesditioped that students would
allot more time to comments than posts amasgquently be less inclined to devote the majority
of their session time to drawing in the Paint dppas encouraged by the immediateurrence
of short conversations bete students in comment threads, such as Deer and Otteingpank
each other.

As noted in the preceding discussion of the Paint app, Dragonfly and Hedgehog were
particularly engaged by the comment aspect of the blggjonflyclearly expressed his
excitement in his interview resporisé i s f avouri te pos@Gtudangot | ot s
interview, Mar.14™, 2014) He frequently requested that | read out the comments he had
received and diligently composadeplyto each commenOn February 281 noted that
Hedgehog, who had previously devoted the majority of his session time to essentially playing

with the Paint app, had shifted his attention to tallying the number of comments on each
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student 6 s p o gotasnoundd bow many comreedts ehch post had received and

evenwrotei ot t er you have tons of "doammpedHiposon Ot t e

engagerant in the commerdspect of the blogsas also evident the following day when he
arrived at schoolandr oudl y announced fdomduteramgafOtieha o n
commend (field notes Feb. 27 2014)

The students frequently provided evidence of their engagement in the comment aspect

during the blogging sessions. On Februaly) &batrosshapi | y excl ai met fmy

me ! 0 notesi2@1h.during normal class time&)ctopus has difficulty getting started on

assigned activities, is usually unable to sustain attention on a task without frequent prompts, and

needs reminders to ask feupport if needed. However, that same day he demonstrated an

unusual spark of initiative and sought my at
do | find [Otter]? How dBJ 2014) the folmenytdaybe (fi el d

excitedlyr eported that #@Amy mom already downl oaded

(field notes, Feb. 27 2014). In my reviews of the blog activity each day | found that students
were consistent with their replies to comme&tsidentshanked visitorsvho issued
compliments, responded to questions, and frequesxigited past posisas evidenced by the
progressivalate stamps on comment threallse comment aspect of the blogs allowed students
to communicate with their peers, families, and other Blegsts in a new and exciting manner.

iv. The #fANo GepsetlilailansgdteffRg SeHReliance and Peer Collaboration

There are times when a snap decision reveals itself to be a flash of brilliance. Any

practicing teacher will know that these decisians seemingly spontaneous and appear to come
out of thin air. Their true inspiration is only revealed under extensive examination and reflection.

On February 18 one arose out of a feeling of desperation and being completely overwhelmed. |

8 http://kidblog.org/mrszebraszoo/68dfb3286ct44e3H329-8b598&8b990c/lego/



Literacy 2.( 45

happened to nmte that the most common and frequent question being addressed to me during
our bl ogging sessions began Whentitbomeshosspelrgr ds @A H
for most written tasks, | have always encouraged students to "sound d@raitefer taheir
dictionaries for more difficult words. | reassure them that their spelling does not have to be
perfect, as | would rather they use their phonics knowledge and gradually build their bank of
known words. Despite explicitly teaching these strategiesesiudents still rely on asking me
how to spell various words.

| felt myself being bombarded with a significant amount of "how do you spell..."
guestions. As this was our third official blogging session, the students were becoming more
comfortable with lhe technical process of posting, thus reducing the number of operational
guestions in comparison and increasing the amount of time spent on the task of writing posts and
commentsAt the startot he day o6s b lreminded thegstudertsas thdaree |
responsibilities (reply to comments, make a new post, leave comments for others). | decided to
briefly interrupt theclass to institute a new ruler our blogging sessions. With some effort at
humour, conveyed by my word choice and tone of voiaenbunced that no one was allowed to
ask me any spelling questions. The options for spelling would include the following:

1) sound it out

2) check your dictionary

3) ask a friend.

My intent was threefold: to encourage students to apply their phorliss sknphasizing
that correct spelling was not required as | on
soundso; to make me mpeliagredatecgestianb, traeibleshoot a ns we r

problemsandtoo bser ve t he stbandpagress with thebloghdistadents



Lindsay Zebrowskij 46

found this rule entertaining which contributed to its successful implementétitenstudens
forgat and staed to askMrs. Z, how do you spell,:. | smiled andrepliedin a singsong voice
"That sounds likea spelling question!" Each studéatigred andthenturnedto a friend to askr
consulted their dictionarnAs the session went ostudentstartedo catch themselves ask) me
and other studengsoppedtheir head up and exclairad"you can't ask hethat!" An unexpected
but pleasant side effect of suggesting studen
increased collaboration overall between the studetitey were sharing tips on creating their
posts, commenting, using the Paint app, andrdtimetions.

The most apparent impact of the new rule was increased productivity from the students
who tend to be hindered during writing tasks by a desire to spell words correctgb@Qrary
24" | noted in my research journal that studentsta&dnthe "no spelling questions" rule to
heart and were effectively implementing the suggested strat@yiesall, | found that students
were composing replies and posts faster than they were when they relied on asking me to spell

out words for them.
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A few student#n particular were significantlynpacted by the implementation of this
rule, based on their participation and blogging habits prior to and immediately following the
implementation of the rule.

Tiger

Tiger haddifficulty completing posts durgptheintroductorysessions because he wbu
wait for my attention to help with spelling.eHvas fixated on ensurinigathewroteeach word
correctlyand relied on my supporthen he compose®epending on the difficulty of the word, |
would coach him tlough the process of using phonics knowledge to sound it out, help him
locate it in his dictionary, add the word to his dictionary when not found, or simply spell out the
word for him. All of these options reqait more time than when Tiger later attemgtezin on
his own, since he no longer had to wait for my attention, and the apparent increase in his
confidence reduced the time lostin hesitation.

On a few occasiorafter the rule was instituted Tigegroul d appr oach me anc
howyouspell bl ank) 20 When | replied in t hgoudyf fir ma:
Al used myandHheadédibackta woykwith an observable spring in higftp
notes Feb. 18 2014) Thefino spel ling question&bisrule force
dependence on direct teacher support and independently attempt strategies that he had received
instruction on such as dictionary use and the application of phonics knowlegigrewas able
successfully complete posts in the allotted time and tltaess translated into increased
confidence and a sense of accomplishment, which in turn, provided the motivation to continue

posting.
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Tiger's Blogging Activity
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published post and oné lois most prolific sessions for commenting. Prior to the rule, Tiger was

essentially lacking an online pesgce on the blog site, and aftere

posted and commented on a consistent basis.

rul

ebs

Tiger putshis trusty dictionaryo good use

i mpl ement
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Hedgehog

As was previously mentioned, Hedgehog struggled with motivation and displayed a
particular aversion to written taskarior to the implementation of the spelling rule he had not
published any posts or comments, despite being more thableapapelling or sounding out
most words he might want to use. Immediately after | announced the new rule, Hedgehog asked
me how to spe@l Ar madighlyo biesiponded before | col
spelling questionButyolu ccaann 6tte lals ky ohuelro tahnadt 'pr oc
Hedgehodfield notes, Feb. 1§ 2014)

For the remainder of the session, Hedgehog frequently turned to Tiger or Octopus, who
were working on either side of him, to ask spelling questions, to shaivheghvas creating in
Paint, to see what they were working on, and to share posts from other students that he found
interesting. In the early sessions he had essentially been playing in the Paint app, which | was
allowing as a method of reinforcing any jeeis of calm, controlled behaviour. After the rule was
implemented he became fixated on investigating the number of comments each student had
received on their posts and sharing the number with them. | believe this was a result of the
general increase inwglent collaboration. He did not publish any comments of his own until a
week later, but | was pleased with his more constructive use of the blogging sessions for reading

through the blog site rather than dabbling aimlessly in Paint.
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Hedgehog asks to bmw Tiger's dictionary

Activity

Hedgehog's Blogging
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Hedgehog's first recorded blog activity coincided with the advent of the "No Spelling Questions" rule
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V. TheHamburger Ribric: Transferring Responsibility to Students
After the successful i mpé$ teimemg wnext panefo f mt he
action to continue fosteringtudent selreliance and peer collaboration was to hold a class
discussion and creagesimple rubriavith the students on "what makes a good pdsthat
makes a good commehand "what is bloggng time for?" However | was concerned that the
length of timethatthe rubric lessons required would serve as an unwelcome interruption of the
daily blogging sessions and derail my student
rubric until Féruary 28'. By then it was clear that the students were fully engrossed in the
project and it was important to provide them with tabkt would help thernmprove their posts
and comments.
Last year a colleague and | collaborated on gy stoit with ou two classeand we
partnered with a member of tbestrict Learnng Technologies team order toexplore effective
iPad apps for thanit. During the unittheLearning Technologies teachgnesented a lesson that
she usesotteach rubrics in which sliemunts a story ofjoing to a restaurant and ordering a
hamburger The lessorallows students to anchor abstregport card terminologgo the
concrete imagesf hamburgers that ametroduced in the storyl. sought her permission to adapt
this lessondr the blog project. On the morning of Februar{}, 2@ were scheduled to introduce
the blogs to our buddy class and have a collaborative bloggingrsesth them. | bookethe
iPads for an additiondllock after recesand planned the rubric lesson for the starhefgecond

bloggingsession.

See Appendix E for a complete account of the Hamburger rubric analogy
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The Hamburger Rubric

| shared the hamburger analogy with the corresponding images projected on the
whiteboard. Afterwards | gtained to the students that the descriptive terms applied to the
hamburgers throughout the stdérilot Meeting Approaching, Meting, andxceeding
Expectations are the same terused on their report cardgrepared a blank rubric with the
headingsdr "blog posts” and "comments" and | askéadentdo suggest what each of those
should have in order to qualify as "meeting expectatidngasremarkablyimpressed by the
studentéresponses. Not only did they suggest all of the elements | wouldriaduded, they
were also able to explain why each element was impdftateft the rubric projected on the
board whilethe students bloggexhd prompted them to refer to it as a checklist of requirements
for their posts and commen&tudats were expecteto askself-reflectivequestions such as
"did | ask a questich0 a n dusefpuhctuhtioh @andideally monitor their own productivity
during the sessions.

It was difficult to determine the specific impact of the introductiothefrubric as it &s
it was implemented on the saney as o0 ur se$sion. Bhe buddlp sessigmesulted in
definitive spikesin blog activityandmay have i nspired the students:i

rubricsession However, the qual i tsyuriogfthe tréaonafthai dent s 6

05ee Appendix E for the rubric of clagmnerated criteria
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rubric reassured me of their progress. Though it was difficult to reécdrddual student
suggestions while | administered the lesson, | managed to record two particularly thoughtful
comments. In regards to the compositiomwofeffective post, Iguana suggested that pictures

were necessary fiso theyokWbeanwwatdiyscadseedadtu.

commenting habits, Mouse proposed that studen
comments, not just the same peoplela t he ti meo W 20141 d notes, Feb
Vi. Blogging With BuddiesCollaboration and Role Reversal

The cooperative blogging sessions with buddyclass were not part of my original
action planWeekly buddyactivitiesusually take place on Friday mmangs in the hour before
recess. The buddies read together and ¢b#aborate on a craft activitfhe sessions are
intended to build empathy in the older students as they assist their younger buddies. They also
contribute to a positive school commurityough the connections that are established between
students from different classes.

Introducing the older buddies to the blogs would require a reversal of the usual dynamic
in which the older students assist or teach the younger stublesats hesitanto involvethe
older buddies in a blogging session until my students were fully engrossed in thegdject
would be able to confidently demonstrate the requisite skills and proceDuresy the
February 28 sessiorthe studentsvere so deeply engagjén blogging that | was able to take
photographs of the class in actidine increased independence and peer collaboration |
witnessed indicated that the students were ready to introduce the blogs to their older buddies. |
approachedhe other teachemdproposed blogging session on Fridajiiring which her

students would postomments andhy students would demonstrate use of the Kidblog and Paint

apps.
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The sessiomwas structureduchthat itwould be apparerior my records which posts and
commentriginatedfrom the jointsession. | had already shown cigssthe necessary stefis
access the blog throughe Safari browser instead of thaklog app sahatcommentdrom the
buddy session would appear fréguests" instead dheir individual accouts. The following

instructions were provided to both classes:

- big buddy holds the iPad - little buddy gets to hold the iPad

- read through blog site together - log in to Kidblog app and show big buddy
- comment on posts that "inspire" you how to make a post and insert a picture

- use big budy's nitials and little buddy's - use Paint if you want, but not the whole tim

codenamewhen commenting

In terms of the sheer waine of blogging activity, the session was highly succedsful.
laternoted in my research journiatiil can't call this session anything but a huge success.
There were so many comments being posted | couldn't keep up with approving them all (over
100 conments in half an hou) ( f i eMad. 3%n2014)e | Dverheardeseral of theolder
buddies inforntheir teacher that they were excited about the doglsimpressed that first grade
students had created the content they viewed on the site. | sugipesthe big buddies were
welcome to visit the blog at home and leave comments. Their enthusiasm was evident as several
of them petitioned their teacher to post the link to the blog site on their class website for easy
access. In order to protect studpnvacy | insisted that the big buddies continue to use their
initials on the blogThat evening noted the appearanoé comments fronfour guests whaised
intials. The foll owing chart reflects the dr@gmatic

in response tthe buddy blogging sessions Babruary 28 and March 14.
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Due to he overwhelmingly positive respongsem the studentsye scheduled a second

buddy session on March 14 attribute the sccess of the collaboratisessionso three factors:

thesense of pride and accomplishm#ratmy students experienced they shared their blogs

with their buddies b ot h c| as s e s anexpectedse ¢ iRadsduring buddy time; h e

and the older buddies more advanced literadisskwhich enabledhem to successfully publish

greatercontent in the allotted tim&hecomments provided by the older buddidsoadded a

newelemento the conversatiai aspect of the blogPrior to thesession my studentgadonly

received commentfromadults and eachothéd&f,he buddi es 6

new manner ofonversation with an intermediary audience of older peers. lcometuding

interview Macaw shad that February 28 o st fShoes 0

humorouscomments she received from her older buddies

wa s

her

comment s enga

favour.i
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Shoes

02/28/2014 @ 10:22 AM

. T .S.,J.1 (Guest)

02/28/2014 at 10:24 AM

_ Yes shoes are very stinky Are your shoes stinky or clean & .
Shoes are stinky

Edit | Unapprove | Delete

Reply

. T .S.,J.1 (Guest)

02/28/2014 at 10:27 AM

Macaw's Favourite Post Yes shoe are very stinky. My friend’s shoes smells like rotten eggs.

Edit | Unapprove | Delete

. macaw

02/28/2014 at 11:49 AM

Reply

Cool

The resulting comments from her older buddies

vii.  Assigned dpics Success With Sdliirected Writing
During the development afiy initial action plan selectedhotentialpost topcs that
alignedwith the specialeventsandsubjectspecific contenthatstudents would encounter in the
course of the blogroject.l wrestled with the decision of whether to assign or suggest topics
throughout the course of the study the blog postsvere intended toaplace the studeris
regular journal writingl felt it was important to preserve the freedom they inagklecting their

journal entry topicsl also did not want to prevent students from posting or dampen their
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enthusiasm for the project by insistingttbi@ey post on assigned topieéowever, the surprising

initiative that students demonstrated whieni nd

during the paper blog activity suggested that certain topics might hold unearthed potential.
Despiteths uccess of the assigned paper bl og t o]

attempts to introduce suggested topics during the iPad blogging sessions were met with

significant resistancestudents ignored the suggested list of topics and only one student

respnded to myfour Science experiment posts as requested.

(Left)Students weraskedto comment with their
No Vacancy hypothess.

02/z7/2018 @9:30AM zComments EdzthsPox

(Below)lguana was the only student to respond

On Wednesday Squirrel asked “what happens to a napkin in
a cup when the cup is pushed upside down into a bowl of
water?”

2 Comments

-:'.-2_,.-*' 27/2014 at 10:12 AM
The napkin will stay dry

Edit | Unapprove | Delete

Reply

02/27/2014 at 32:46 PM

What happened? How come?
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The paper blog topic AMy Favoufoitheactvitypo od o w
as it was a widely accessible subjéctecidedmy students needed more time to matter
requisite Kills and procedures for blogging before they would begin to experiment with different
writing styles in their psts as they had on papkset asidelte planned topicanddevoted my
attentionto assistingstudents with technical issues, supervisingctiraposition of posts and
comments, and answering questions.

| revisitedthe issue ofissigned topics on March"i@hen aparticularly ideal
opportunity presented itselbtudents had completed the assigned activities from a Math unit on
Measurement andfélt thatthey would benefit from a review of the concepts. | was also
reluctant to introduce a new unit of study immediately before thenteek Spring Break school
closure.The culminating activity in the Measurement unit includes a letter from thentdt
AQueen of the Gi ant s |ocatethhelaogest objects e sheirclassrbommt st u d
and send them to her for a special display in her castle. The activity reinforces specific
vocabulary introduced throughout the measurement unit as #genQequests the tallest,
longest, and heaviest objects, and objects that hold the most volume and ctargetiarea.

| thought the fscav e n goerespohdechwelbwittatisestaucture o f  t
of the blog posts as students could tpketographs of relevant objects and describe their
findings.In order to capitalize on tHeenefits of the provided narrative, | instructed students to
address their post s.0TheosesSionhwas exranely prodocivecarly e Gi an
every stident successfiyl published a post with at least three of the five requested objects.
Unfortunately, a temporarily misplaced iPad drew all of my attention for the final fifteen minutes

of the session and students were distracted as a f@seiltollowingday | checked in with the
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students who had not published a related post and discovered that they had merely run out of
time in their quest to find all five itemer failed to publish as a result of the distraction
In order to extend the benefitéthei Qu e e n o f ndrratiee, | Gspanded $oceach

of t he @stsunder tha gsige ofthe Queand thanked them for their contributions. The

excitemengenerated by the appearance ofthe Queans best captured i n Al
concludinginterview. She i dentified AQueen of the Giants
funnyé because everyone thought Mrs. Zebrowsk
because in her comments it would just be a ze

interview, March 13, 2014)

Alligator's "Queen of the Giants" post

The "Queen of the Giants" replied to the posts



