Fatima Jalall ehrani
Simon Fraser University, Spring 2017

Engaging teachers and

students in the multicultural

ESL classroom:
A journey




Engging teachers and students in the multicultural ESésoteom FatidedaliTehrani, 2017

Table of Contents

4 [0 1177 [T [ [ 1= o | PSSR 3
(O g1 o (= g Rl = T T3 (o T o 11 ] o 1 PP
[V 416 | 4[] (PP PPP P PPPPPPPRPPY”
Background Of the tOPIC. ......ii i 5
Immigration and immIgrants i€anada............eeeeeiiiiiiiiiiieieee e 5.
TeaTeglTo Tz 1eTol alr=TaTo B F= T o U = o =AU 8
T To (=] I (o] gl = ] OO PP PP PPPPPPPPPPRIPPP 9
Personal LINKS: MY STOMY......c..uuiiiiieeiiiiiee ettt e et e e e e s b e e e e e e e e annbereeeeeeaans 10
LA (CI =T 14 1Y SO TP P O TP PPPPPRPPI 13
The ISSUE OBNQAGEMENL..........cii it e e e e e e e e e et e e e e eaaaaaaaaeeeaeaaeaasaaassassaanannnnne 14
Characteristics Of the PartiCIPANTS...........ccuuiiiieie e 15

Y [ PSPPSR 15
IMUICUITUIAL ...ttt e e e et ee s 15

) I TP TP PRSP 17

IE as a strategy imé adult ESL multicultural ClasSrO0mL.........cccccuiiiiiiiiiiiiiiiiiiieeeeeee e 18
Chapter 2: LILErAtUIE REVIEW..........uiiiiiieiiiiieieee ettt a e e e s e e e e e e et r e e e e e e s annnbreeeaeeas 20
THE AQUIE ESL LEAIMET......eii ittt ettt et e s e e et e e e e 20
TOOIS FOr IMOTIVALION ...ttt e s st e e et e e e e e e e e e e e e nnneeas 22
Enabling Educators to Engage the Adult ESL LEAINET............uuuiiiiiiieiiiiieiiiiieeeeeeeeeeeeeeeeee e 26
Chapter 3: Action ReSEarch: The JOUIMEY.......coiiuuiiiiiee ittt e e e aeees 29
Career and ACAdEMICS INTEIACL.........uuiiiiiiiiireee e e e e e e e e 29
LOSE iN CURUral traNSIAtION. .......cooiie e e e e 30
a1 C= YAV o [0 5] o PO PT P POPPPPPPPPN 31



Engging teachers and students in the multicultural ESésoteom FatidedaliTehrani, 2017

Language and thought: The lady on thai..............ccemriiiiiiii e 32
Cultural embeddedness of language: The concept of l[earning..........cccoecvvveeeeeiniiiiiiineeennns 33

[ €N FEIALE 1O TNAL.......cciiiiii i 35
BaACK 10 the PreSENL..... ..o e e e e e e e e e e e e e e e e e e e e e e e e s e e e s e e s s s e s e eaananne 39
ACHION RESEAICN BEUINS. ....eeiiieiiiiit ettt e et e e e e e e e e e s e e e e e e e nnreees 40
A ChaNQE OF IFECHION. ......eeeeiee it e e e e e e e s e e e e e e e e annnees 41
The reSEarCh SEHNG.........oiiiiiii e e e e e e e e e e e e e e e e e 41
Creating the aCtVILIES..........ooo e e e e e e e e e e e e e e e e e e e e e e e e e s e e s e e 42

1= g = T 1[0 PP PP PPPR PP 44
(04 0 F= 1= To [T PO PP TP PPPPPPR PP 44
VOCADUIAY PUZZIB ..o e e e e e e aaaaaa e A7
The rhYMING ACHIVILY...ccooiiiiiiie e e e e e e e e e e e e e e e e e e e e e e e 53
REATING TEXL.... ettt ettt ettt e e e e e e st e e e e e e s s be e et e e e e e e nb b e et e e e e e s nnnbbnneeaeeeans 56
Research methods and fINGINGS.......c..eieiiiiei e e e 57
Personal FINAINGS ........oooiiiiiii e e e e e e e e e e e e e e e aaaeeeeeeeeeseesssaassaasaannnsaneennes 58
RETEIBNCES. ...ttt e e ettt e e s st e e s e e e e e nnnn e e e nnnd 60
Y o] 0 1=T T b NPT TUPPPP PP TPPPN 65
Y o] o 1=T 0 bt = PP TUPPPPPPPPPN 66
Y o] 011 T [t G PRSP SP PR 67
PN o] 01T T 0Tl B PSSP UUUPPUPTUTRP 71
APPENIX Bt e e e e e e e e e e e e 75

*** Cover photo by Sahba Sabour



Engging teachers and students in the multicultural ESésoteom FatidedaliTehrani, 2017

Acknowledgment

This milestone achievement alomgy personal and professional journey has béacilitated by
more people than | canver mention. Here | will acknowledgest a few who deserve my
gratitude and thanks.

DionneWilkinson who trusted in my work and opened the doors of her classroom and of her
thoughts as an educator to my research.

My research professor, Michael Derby, who gave me insight into the processes of self
reflection and Action Research

My supervisor, Dr. Gillialudson for embodying Imaginative Educatsom for her continuous
guidance and encouragement throig® dziT Y& al ai SNR& LINRINI YO

My critical friends group, fellow students and colleagues who offered useful feedimack
support,and sparked so many ideas durimy research process.

Finally, mywonderfulfamily, mymother, my sister, and my two lovely childrdar providing
me with continuous, unfaltering support and inspiration throughout my years of study and
practice as an educator. This milestondi@aeement would never have been possible without
them.



Enaging teachers and students in the multicultural ESésoteom FatidedakiTehrani, 2017

Chapter 1: Background

Vignette

It was a beautiful autumn afternoon in Vancouver. Tired froimlladayof work Iwas stepping
on a colorful carpet of red and golden leaves on the way home. Each leaf loff&ezhtiand
had a slightly different color. Yet, it each was beautiful in its own way. And formed an even
more beautiful site when seen together in all their glorious contrasts and differences.

| thought of all the people | met since this morning. Sed@day, | had taught four different
classes to almost 5 dozen people coming from different nations around the world. | could only
wonder at all the different experiences my students had in their lives before coming to
Vancouver, andow here in my class, to
they were unified around a common goal: to g
improve their language skills.

| felt tired, and paused for a moment and &
looked up. The leafovered street seemed to

stretch long before my feet, and found myse
wondering how long would it take to getto . A
theend. Then | paused and thought about &

just enjoying the moment. Instead of thinkin
of the end of the road, | would cherish the ‘ 7 b (SN
Y2YSyi 2F aidlyRAy3d b= ER AR W dzi 2 o

My thoughts wandered to education, and its
nature of joy and hope that has always
attracted me to it.

Education is a nevemnding road, stretching
to endless boundaries in the future. The hof g :
and everyday promises that | spread as an V' i. ’
educator and the hopes and promises that | <&
receive as a student is what carries me on i1 & 4 : : e
life and takes away the tiredness of the day. Each day holds its own wonder and beauty, and |
am enjoying every step of the way.
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Background of the topic

Immigration and i mmigrants in Canada

Migration has been part of the human story from gristoric times.dHuman migration has

been part of human history for at least 60,000 years, when the first humans migrated out of

Africa. AncienthumanstdS | G SR Y2O0SR | NRPdzyR (GKS PR O bl i
great migrations eventually led the descendants of a sgrallip of Africans to occupy the

farthest reaches of th® | NIAK abéient part of timan historyjmmigrationis still a very

modern topic that the world is facing todaliconomical, sociocultural, geographical, and

anthropological theories are among tineain reasons fomigration (HagefZanker, 208).Also,

at the current time, agrowing number of refugees around the world are leaving their homes

due to various unpleasant circumstances in their country of origin. The 1951 United Nations
ConventionrecoghiSR (KA a LINRPOS&a 6cotneoReSvRd\hdsheycaped fromlB F dz3 S
his or her country and cannot go back because of afeahded fear of being persecuted for

reasons of race, religion, nationality, membership of a particular social group or gdolitica

2 LIA Y Benkeg2008, p.4)

Many countries host people from different nationalities and Canadaéading host
country. This multicultural country has always been known as the land of immigrants,
welcoming people from all around the world and valyidiversity. In fact, when Canada

became a country in 1867, the first Primerlidter was an immigrant himsdlovernment of
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Canada Website). According to Census Statistics Canada (@O0RJLINRE EA Y I (St & p on

Canadians, or 18.4% of the total popualf = @ SNB 02Ny 2dziaARS 2F GKS

The following chart (Figure $hows a history of immigration in Canada up to 2014.

Chart 1
Number of immigrants who landed annually in Canada, 1852 to 2014
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Sources: From 1852 to 1979—Employment and Immigration Canada, 1982. For 1980—Immigration Statistics,
Immigration and Demographic Policy Group, Catalogue no. MP22-1/1980. From 1980 to 2014—Immigration Refugees
Citizenship Canada.

Figurel
Furthermore, The Canadian Government Website predicts an increase expectation in the

number of both immigrantsrad refugees in Canada by the year of 20d€e Appendix And B.
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Almost all of these immigrants and refugees moving to Canada and other countries
come from norENglish speaking backgrounds. Numbers and figures in country of origin of the
refugee and immigrant population differs byear. Figure 2hows only the refugee population
nationalities from 2002013. These numbers and countries dramatically chdmg2014,
shown in figure 3It can be concluded that a multicultural country such as Canadatis@as
true mixture of different mother tongues and cultures.eliewcomers land in their country of
destination with the need to learn the new languagéiich in most parts of Canadaksglish,

as well as adapting to the new culture.

Refugees landed in Canada, plus dependants, 2004-2013

Refugees

Colombia 17,381

China 15,344

12,326
10,641

sn Lanka

Pakistan

ot | 7 572
Mexico _ 6,512
NeEW 0 EXEE
=N @ EXS

Figure 2

http://www.cbc.ca/news/canada/canadaefugeesl.3239460
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Refugees admitted to Canada, 2014
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Figure 3

A longitudinal survey on immigration in Cana@&iisus, 2001shows many several obstacles
AY Ly AYYA 3N iygicanew caumtigandithefar St infpdréant issue is

language learninglhe Daily, 2003

Immigration and language
Communication is a basic human need and the foundation of any kind of social

relationship. Clearly, a shared language is necessamnontinicate and thus form

relationships. In addition, literacy in a host culture enables individuals to relate with their

society, and interact on different levels such as commerce and education. Hence, language

learning is especially important for all vgfees and immigrants. The Census (2001) survey
AK2gSR 2yfteé& my:: 2F ySgO2YSNER G2 /FylFRF gSNB |
official languages, English or French. To put this differently, 82% of Canadian newcomers

cannot speak an official Canadiandaiage, indicating a wide range of newcomers from lower
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levels of native language fluency through more advanced and academic populations of

newcomers.

Fotovatian (2014) pointedut the effect of language on identity and integration of even
the academic ad scholarly immigrant population. In her research, she noted how teachers and
scholarly members of the society had become isolated and felt out of context in the new

environment due to their language issue.

Model for ESL
93FyQa 6HnnHO OfBriciNgg o thedspecial RuStiansoinévcomers.

To summarize, Egan shows five kinds of understanding of the world which humans pass
through, moving from one to another from childhood onward. Egan also relates specific
cognitive tools to each of theskinds of understanding. These kinds of understanding are in
order; Somatic, Mythic, Romantic, Philosophic, and Ironic kind of understanding. Normally as
children, we pass through each understanding of the world through firgiLiage acquisition

and thenwhen learning other thingd//hile not typically applied to ESL learning, | became
interested in exploring how IE might be applied in the ESL classroom, based on my own ESL

teaching and IE studies.

Adult ESL learners will typically have a Philosophdat éirunderstanding in their native
language; highly educated immigrants would have an Ironic kind. The problem arises when
their ability to communicate and use the second language is based on cognitive tools reflecting
lower kinds of understanding. | argtteat this incongruence between the accustomed kind of

understanding in the native language, and a lower kind of understanding in the second
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language is a significant source of frustratioapression, and other emotion&sues

newcomers especially the ighly-educated populationface

Personal Links: My story

As | come from a multicultural background, immigration has a
long history in my family. My gregfrandparents were
immigrants from Italy to USA. The ship with my ancestors,
arrived to New Ydr in the late 19 Century.Sandler(1995)
portrayed theenormous challenges that mdhs of immigrants

had to faceand overcome entering the United States

particularly between 1870 and 1920. My gregtandparents, as

all other immigrants in those daysti the American dream, faced many of these obstacles,

and learning to speak English was on¢hefbiggest. They had to enter the world of trade and

industry along with overcoming challenges of learning English as a Second Language (ESL). My
grandparentsvere both born in the United States but coming from Italian families, language

and integrating in the culture still seemed to remain an issue. | rememb&yearold

grandfather speaking Italian to n@d signing songs in Italian from his childhoodiglatest

days ofife. My momtoldda KS RARY QUG S@Sy (1y2¢ {Kandisingi®sNI FI {0 KS
Italian this fluently.Her amazement that even when so much of his memory had floated off, his

Italian language remainedyade me realize the effects drstrong impacts of language on a

human being even if they stay hidden for years.

10
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Flash forward, about 80 years later, my mother moves to Iran afsrymg my Iranian
father. Once again through immigratipfearning language and culture becomes a new
challenge in my family and the impacts of second language acquisition continues in the family.
By the time my sisters and brother and | were ready to go to school, the family was in Iran. My
mom learned Farsi through reading nursery rhymes and primary gestiers. We gave
ourselves our practice spelling tests! A psychotherapist, my mother immersed herself in the
language through seeing Farsi clients, claiming that the nonverbal relationship between client
and therapist helped bridge the gap until her Favas better. She did have a few embarrassing

stories to tell though!

Throughout my childhood and also adult years of my life, | have always witnessdthgbsh
speakers in different walks of life struggling to learn English as their second lanbaageng
a way to best help my friends, neighbors, and community to be able to speak Engliglay

that | was able to dbecame one of my concerns.

Today | have immigrated with my family to Canada. Although language acquisition is not a
challenge fowus, | have learned through my personal immigration experience that language is
not only a set of words and phonemes managed by some grammatical ruhggidge is way
morethan that. Language is culture. | have been overcoming challenges of adaptingiewhe

host culture 1 am living in, Canada.

My personal background has put me in a unique place to research about second language
acquisition in a multicultural context. Since | started teacl®y 12 years ago, my passion has

always been to find a way tmake language learning easy. | have frequently witnessed learners

11
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complain about how challenging and tough it is to learn a new language especially when it

comes to areas such as grammar.

Throughmuchreading, investigating ESL teaching methods and tdkching courses, | have
tried to develop and applyew ways of teaching ESL to my learners. Among all mettioels
ones | enjoyed the most while implementing themthe classroom, stayed with me and today

come naturally in my classroom.

Enteringthelrh 3A Y I G A @S 9RdzOF A2y 6L90 YI adSNRA
sense to me, as if | were finding a way to put together so many of the puzzle pieces | had been
carrying along withmyself. As Egan (2002) explaindt first step to a successful teaoly and

curriculum design and implementation is student and teacher engagement. Studying in the

LIN

program | came across practicalway2 Y I 1S € SI NYyAy3 aSIFaASNE F2NJ

learning could be, and in fact must be enjoyable and now | had evidende Once the
students are engaged in the topic they would be able to enjoy the process of learning and
master the subject matter. Furthermore, Egan explains that the teacher must first locate
interest and a sense of wonder and awe in the subject mattebe able to engage the

learners.

My next step was to challenge myself in finding interest and sense of wonder in subjects
OKFG LINRolofeé NBIffeé RARYQU AyadSNBad YS | a
grammar topics. It was an amazing fjoey finding myself struggling with some language areas

that | had never sparso much time on, to relate ti and eventually discover an interesting

12
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side to that subject2 KAt S Ay Yeé al adSNARQ LINPIAINIYS L aidl NI

learning in myown ESL classrooamd the results never failed to amaze me.

Around the same time that | moved to Canada and started my graduate studies at SFU, |
was fortunate enough to connect to a group of Syrian refugeetwmwers arriving at the same
time in Vancouer. Through a volunteer program we generated some conversational classes
and | became involved in both teaching and curriculum development in the group. This group
and other teaching and curriculum design positions gave me a great opportunity to contribute
many new findings and teaching methods with newcomers with different levels of English
fluency. I learned a lot through many IE based curriculum designs and classroom delivery in this

group as well as other ESL classes | have been teaching since.

All ofthis led to an eagernegs take a further step with this ongoing inquiry in my
educational profession and do my action research in the same afigehope is thathrough
conceptualizing and reflecting on this process, | can get a better sense of thefflavere |

have been, where | am right now, and perhaps even a glimpse of the road that lies ahead.

The Learner

Learning English assecond language (ESL) ikigh demand. English is the language of
business and trades, education, and many other comications around the world. For this
reason, many people willingly pursue a course in EBSddition tolearners who choose to
learn English, the current growing population of refugees may have no choice other than to
learn English to adapt to their nesurroundings. Newcomsiave specific characteristics when

learning ESL. Many are emotionally sensitive due to being uprooted, especially in the case of

13
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refugees and forced migration. Unprepared for the move, typically their second language level
before caning to the host country is low. Y#teseadult learners find themselves faced with
the challenge of learning the second language to find employment and carry out a viable

migration for themselves and their families.

For the ESL teacheax,classroom o&dults coming from diverse cultural backgrounds is a
fascinating yet challenging phenomenon. Cultural diversity adds to the class as each culture and
background has its own unigue way of seeing the world. Nevertheless, the mixture of cultural
backgroundsespecially given the strong relation of language to culture, brings its own

challenges for the teacher.

The issue of engagement

Throughout the 12 years of my own practice in teaching and coordinating ESL classes and
through many discussions with colleagufrom around the world, | know that the student
engagement and motivation is key to successful learning outcomes. Porkaew (2004) found a
correlational relationship between student motivation, engagement, and successful second and
foreign language learnm In turn, his research showed that interest in the topic stands out
among other factors as having the largest impact upon sttideotivation and engagement.
propose based on my learning and experience as a teathat,Imaginative EducatiofiE)

raises interest levels and thus can help motivate and engage multicultural adult ESL learners.
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Characteristics of the participants

This actiorresearch study investigates how IE can be used to increase engagement and
motivation in adult multicultural ESearners. The study will focus on how IE can best be
introduced to ESL teachers in the classroom. First, we will examine why IE is uniquely suited to
the need of adult, multicultural, ESL learners by examining these three learner characteristics

adult, muticultural, and ESL studentand how they relate to IE.

Adult. When learning new material, adults and young learners differ in many ways. In
the process of learning, human beings not only learn material, but more importantly, acquire
cognitive tools tlat facilitate learning. The adoption of new cognitive tools is faster and more
spontaneous in children than in adults. Children have fewer fixed expectations, tools, and
abilities to dealvith learningsomething new. Thyshey are more flexible in adaptto the
learning process as presented hretclassroom. Adults, howevdrave already acquired a
system of learning through language mastery within their home culture. Thus, in many cases,
the teacher must be sensitive to the established learning styleslults when planning and
delivering the lesson. Research shows students with different learning styles gain higher
learning outcomes if teaching methods addresses their specific learning preferences
(Tulbure,2011). This becomes even more complex wherldssroom is composed of adults

from various cultures.

Multicultural . The adult ESL classroom presents a special challenge when the adults
comprise a multicultural group of learners. Coming from diverse backgrounds, adult learners in

the multiculturalclassroom havacquired way®f learning related to their particular culture.

15
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They bring to the classroom variosigstems ofnaking sense of somethimgw, or in other
words varioussets of cognitive tools to help them learn something new. These toolsated

in their culture and educational system backgrounds. (Vygotsky, 1962)

Egan (1998) shddyht on this area, explaining learning styles in terms of the more
Fdzy RFYSyYy (Gl O2yOSLIIET aO23ayAGAQGS G222t aédd [/ 23yA
assist individuals to better understand their world. Thus, adult students coming from different
cultures have different cognitive tb&its that they will apply whetearning the new language
and culture. The use of multiple tool kits in one classroomgmtsa challenge to teachers who

need to keep all students engaged in the lesson to facilitate optimal learning outcomes.

The relation of culture, pedagogy, and learning further, become evident when
considering that there are many approaches to edimmaaround the world. Multiple
perspectives and attitudes toward education are evidenced even within one nation. Culture
underlies these differences. To be sure, the word culture has many dimensions and various
definitions. From an educational persped @S Odzf G dzNE KIF & adNRy3a GASaA
+28320a1eQa LINAYOALIE g2N)la GKS @g2NR WwWOdzZ G dz2NBQ
SEA&GAY3T Ay (GKFG Odzf G§dzNBé o6+xFy RSN +SSNE modc
behind a single wordmange and expand throughout human development. Thus, one can
conclude adults coming from different cultures have different ways of seeing and
understanding the world. In the classroom, these differences present themselves as a wide

spectrum of learningtgles and interests.

16
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Joy and Kolb (2009ound that dimensions of culture influence learning style preferences.
SATFSNBYy G FILrOG2NBR Ay GUKS fSFENYSNRQ OdzZ (dzNIF f 6
Vygotsky (1962) demonstrated a strong relatidhd 6 SSy KdzYl yaQ f Ay 3dzaiaidao
they think and mentally make sense of the world around them. Van der Veer (1996) argued that
Ay x@320a18Qa OASEE GINRA2dza O2y OSLJidzZat &aeadasSy

foundation to these system

ESL Learning language, and in particular learning a second language is different from
learning other educational topics. Language is not merely a set of words asdamhow to
use them. Rathervery language has a culture behind it. Through legy@ new language, one
Aa ol airaortte tSENYyAy3a + ySg Odz (dzNB® ¢KAa Aa
concept of culture and see it as related to ways of thinking and conceptualizing. In other words,
learning a new culture along withanewy 3dzZt 3S R2Say Qi aAavLiX e YSIy f
foods, music, or even literature. Learning a new culture relates to learning a new way of

thinking.

Adding to the issues of cultural embeddedness of language for ESL learners, is the problem
many have had wit previous attempts to learn the second language, attempts which may not
have considered culture and cognitive tools, and which may have thus been a negative
experience. In many cases, adult ESL learners have some experience in learning English
previouslywhen they enter an ESL classroom. The good scenario is when this previous
experience in learning English was a good experience. This is not always the case. Egan (2006)

discussed the issue of negative experience of learning a language and the resusfiregitn.

17
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The ESL learner may bring this negative experience and frustration to the classroom, making

motivation and engageent particularly challenging.

In conclusion, adult ESL learners in the multicultural classroom present special
challenges to motivan and engagement. The adult learner is unlike the young learner who
brings a fresh mind, with little educational experience and with few cognitive tools already
formed. To maintain engagement anubtivation inthe adult ESinulticultural classroom, the
teacher must be cognizant of all thiese adultdring to the clasoomt multiple cultures and
sets of cognitive tools, and a motivational mindset that may be based on previous negative
learning experience. Thus, special strategies must be undertakereforkelticultural adult ESL

learners engaged in the topic and motivated to learn.

IE as a strategy in the adult ESL multicultural classroom

Egan (2014ecommended creating wonder in the classroom in order to engage the learners.

In his Imaginative Eatation (IE) theory, Egan stated the importance of student engagement in

GKS G2LAO YR LIR2NINI&SR K2g SflwaKesiNFaexop8y 3 3SY
leads tobetter student engagement and motivatiomhis is nowhere more important than in

the adult ESL multicultural classroom.

Understanding the importance of imagination and using it in delivering curriculum
material is one good step towards classroom success (Judson and Egan, 2013). They further

showed how using cognitive tools from diffetekinds of understanding can help provoke

18
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imagination in second language learnigfaice the issue of unevenness in learning styles and

kinds of understanding.

Fettes(2007) argues that imaginationtise element that can truly aiteachers as well as
learners in multicultural classrooms. With bringing imagination in the topic and ways of
learning, the teacher becomes more engaged and able to make her students more engaged in

the topic as well.

19
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Chapter 2: Literature Review

Extensive research Bdeen done on various aspects of ESL learning. The current
literature review will focus on those aspects related specifically to the action research
undertaken. Specifically, this literature review will examine research)characteristics of
immigrantand refugee language learnegthe critical importance finding tools to increase
motivation and engagement in second language adult learr#@d developing teacher
training and collaboration to enable educators to create a motivating and engagimgriga

experience

The Adult ESL Learner

Newcomers face special challenges when learning a second language. Whether the newcomer
has migrated to the host country by choice, or is a refugee who was forced by extreme
circumstances to leave the home comntspecial life pressures are involved that may not be a
factor for other ESL studentgohnson and Owen (2013) found that immigrant ESL students

drop out of their education for various reasons. These reasons may be the cultural,

psychological, and lodis issues that this group of learners are dealing with (Smith, 2011).

While learning the second language may be of critical importance for newcomer survival and
success in the host country, ESL learning is also representative of the overall exXistarggle
of the newcomer. That is, a newcomer not only changes geographical location, but often moves
from one culture to another. Keeping in mind that personal and social identity are culturally

imbedded, the immigrant and refugee can be seen to bentpan identity crisis brought on

20
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through cultural change. New personal and social roles must be learned, threatening the
established identity security. This is especially stressful in adults who have an established
identity and must adjust to a new one,ah for children who are still developing their identity

and may be more flexible and have less to lose in this regard.

Cultural change, and the possible identity threat that can be incurred by it, are nowhere more
evident than in language learning. Acdiorg to Vygotsky, language is intrinsically related to
culture. Learning a new language requires becanpart of a new culture (1962Warriner
(2008 also referred to the relation of language learning to identity issues. While few would
doubt that learnng the rew language, and indeeatlapting to a new culture is part of
successful transition to a new country, the question is, how do we get there from here? That is,
how can immigrant and refugee learners best make the difficult transition from theven&ai
their host language and culture? How can the shock of this transition be minimized so that

fewer adult ESL learners drop out, and more successful ESL learning takes place?

Guo (2015) found that most ESL curriculums for immigrants currently foaudynon the
inclusion and adaptation of the immigrants/refugees to the host culture and very little
FGGSydAz2zy Aa 3IAAGSYy G2 GKS 2NRAIAYIE Odz (dzNB
represents a fundamental mistake. In his view, it is raggible to effectively relate with human
0SAy3a Ay lye O2y(0SEG éAlGK2dzi O2yaARSNAY T
Ad GKS O2NB 2F lyeé KdzYly NBflFGSR FaLsSoa I a

Odzt G dzNB¢ 0o/ @koR007). DI 2RI YI &
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One solution, then, to facilitating ESL success in adult learners would be to adopt a learning
solution in which thecognitive tools from thenative culture is used to fostdeaming the new
culture. In terms of language learning, thasncbe understood as facilitatifg§econd
Languagekl) learning in adults through the use of native cognitive tools. According to Vygotsky
(1962), individuals learn through their cultural tools, thus little engagement and sustainable
learning will take placé A G K2 dzi O2y AaARSNAY3 (GKS | Rdz G 9{]
For this reasorthe particular cultural factors of the adult ESL learner need to be considered in
order to facilitate engagement and success in ESL learners. To better undérstarhe use
of native cognitive tools can engage ESL learners, the role of motivation in ESL learning will be

examined.

Tools for Motivation

Research has established the importance of motivation and engagement in producing better
earning outcomes in # SL classroom (Oxford and Shearin, 1994). We have also argued for the
importance of culturally appropriate tools to engage learners. In this seatierwill more

closely examine the role of motivation in learning as well as what tools facilitate motivarid

learning in the cultural context.

Motivation and engagement are uniquely important for the adult SL learner. Motivation and
engagement in the SL have been shown to positively affecs¢ioend language@ t S Ny S NI &
professional skills, and todaitate such critical job skills as communication and skill
maintenance (Oxford and She&rE M cpdn O @ BxteNsR e/ rEsBEh and miodhelsn U

demonstrateda clearelation between motivation/attitude and success in SL classrooms.
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Motivation and sucess have been found to be reciprocally related. That is, being engaged and
motivated results in better learning outcomes. Success in meeting learning outcomes leads to a

higher level dlearning motivations (Porkaew004)

Gardner (1985) investigated riivgation in ESL learners for many yeddsrnyei (1994) built on
DFNRYSNDRD&a ¢2NJ] Z FAINBSAYy3I (KIGEX aaz20A00A2y Aa
fly3dzZ 3S | OKASGOSYSyidé¢ O6LIPHUOD® 52Ny &SA FdzNI KSNJ
motivationinto three components: course specific, teacher specific, and group specific

motivational concepts. The current action research deals with all three of these components.

(See Chapter 3 for more on this).

Dornyei also called for more emphasis on the ctigmiaspects of motivation. He also noted

GKFG I yS¢ Y2RSt ySSRSR (2 0S RS@St2LISR (2 I LI
considered specifically the ESL/EFL environtremdginative Education (IE) as discussed by

Egan is uniquely suited todell2 Y R (2 52Ny eSAaQa O2yOSNyao L9 O2
kinds of understanding, and proposes specific cognitive tools to facilitate each kind of

understanding. These tools can be uniquely useful for applicati@Sio learningFigure 4

showsthese kinds of understandings and the cognitive tools related to each
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¢2 dzy RSNREGIYR GKS FfA3yYSyld o0SieSSy 52Nye&SAQa

we canfocusonthe 12 ¥ 52Ny eSAQa on Y20A QI GakracyiveressO2y a i N

of the course content by using authentic materials that are within students' grasp; and unusual

YR SE20A0 &dzLJLJ SYSY Gl NBE YIGSNAIFf &S NBO2ZNRAY3

aligns with this construct as it suggests in@hgdculturally sensitive cognitive tools to the

O2dzNBS G2 YI{1S AdG Y2NB Sy3lr3aiay3a yR (Kdza Ay ON.

mention of authentic material relate® humanizing kowledge,a cognitive tool in the
Ol f ¢

Romantic kind of undersfgfRA Yy 3® 52Ny & SA Qa F2NJ dzy dza dzk £ |
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are supported by Mythic and Ramtic cogniive tools, such aextremes and limits okality,

association with the herojbinary oppositesandwonder andawe (see figures).

In addiion to the course room component of motivation, Dornyei also referred to
teacher specific motivation. Egan agreed that the first step for any learning and knowledge
acquisition is to be motivated and interested in the topic. Egan (1998) in fact suggkated t
even before motivating students, teachers themselves need to find the topic motivating. They
must be engaged and interested in what they teach if they are to engage others. Egan
demonstrated that wonder can be found in ANY topic and there is a wayrtmhize each

subject providing a way for learners to become emotionally engaged in the topic

Along with the choosing and designing the curriculum, instructing and delivering the material is
of primary importance to student learning. Research showed difé¢rent teaching styles have
significant impact on the amount of motivation among second language learners (Sheikh &
Mahmood, 2014). The motivational attitude of teachers, more than any other educational
stakeholder was found to be of prime importancédwise, Kibanyiova(2006)pointed out the
importance of teacher motivation in classroom success. An inspired teacher is better able to
engage the learners and be more successful in creating argergganvironment. Egan (1998)
took an IE perspective ok issue of teacher motivation. He noted that the first step in
designing an IE curriculum is for the teacher to locate personal wonder in the topic, learning
FYR AYYSNARAAY3 2ySasSt¥F Ay GKS G2LAO G2 (GKS

teacher is the one who is able to engage the learners.
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Enabling Educators to Engage the Adult ESL Learner

Without collaboration and a working relationship between educational experts/theorists and
teachers in the classroom, good ideasategiesand nev teaching methods stay inside the

walls of the ivory tower, in research journals, conferences, and theoretical discussions. This not
only makes academic study a fruitless effort, but also shortchanges the many teachers who
seek professional development @msight.Hargreaves and Dawe (1990) suggested a model in
educational systems witbollaborative professional developmenteliminate isolation for

practicing teachers. Educators can be seen as lifelong learners, and as such need to have
ongoing insenice training. This training and knowledge seems more needed when dealing with

sensitive groups such as immigrants and refugees.

Through my professional experience as a teacher, and in the process of the current action
research, | have often came acrossmoyed orvolunteer ESL teachers that wdomking for
assistance, ideas and better ways of teaching. Many teachers, especially in the ESL sector feel
isolated and alone in their career. Through a case study on an ESL teaching group for refugees,
Perry al Hart (2012) found even though training backgrounds varied among the ESL teachers,
Fff GSIFOKSNAR FStd GKSé& gSNB y20 LINBLI NBSR G2
certified and uncertified educators needed additional support for teachindtadfugee
f SINYSNEE OLIPMMPO D Ly O2y Of dza A 2 y EtraniBgNNE | Y R
people resources, and support. Findings indicated that teachers clearly valued sponsorship

and mentoring not only to prepare them before they starttéach the refugee learners, but
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also to give provide continuous mentoring after they had begun to teach. For this rdesog

and Hart (2012) suggested having social networking opportunities for educators to share their
experienca and learn from one artber. Gdien and Bowcher (2010) examined different areas

of internet educational ingractions and foundblogs to be highly valuable teacher and teacher

training resources.

My original plan for this action research was to take the role as a teacheioand 6n
classroom delivery of material multicultural ESL conteXRuring my research and review of
the literature, however, and most importantly through the spirals of my experience | ended up
examining the role of curriculum developer/teacher trainétlas time. | understand the
importance of this role, as developing curriculum and training teachers has a much larger
potential impact on teachers, classroom, and ultimately students, than | could have in just

delivering material to a single class.

Ths interest in teacher training and development in turn led me to look at some new
literature in the context of ESL teacher training and curriculum development. A large scale
research in ESL teaching in 10 different districts in USA showed the needdenmacaupport
and professional development for ESL teachers of immigrant learners (Hahsomas, Richins,
Kakkar, & Okeyo, 2014). Teachers reported they were not prepared or properly trained to
teach language and culture to immigrant students. Actualtgording to a study by Eun and
Heining Boynton (2007), those very teachers who experience the need for more training are the
best, most efficient teachers and the ones who benefit most from probesdi

development(PD) opportunities. Similantgsearch o professional development needs of
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| 2y3 Y2y 3 9{[ G S-hudlifes BFL Ieachdisderciie thie pedd fér PD from a
broader perspective than their less qualified, less experienced peers who are driven by more
AYYSRALFGS y SSRa & This arings Bip afunthredidpicehdthen updetstanding

and preparation for professional development, and identifying ways to encourage new ESL
teachers to participate in PD activities. As the spiral of my learning and discovery continues

over time, | m§ pursue this topic as well.

Abbott and Rossiter (2011) investigat professional development [} needs, interests
YR OKIFffSy3asSa 2F 9{[ GSIOKSNAR FTNRY 020K (KS
This research was done in different areas ineftla, Canada with large newcomiatake with
distinct needfor ESL education. The findings show signifinaad for B to meet this
demand. Having thisitkd of teacher training and®s not only benefits the teachers and the
educational system, butit f a2 KlFa  RANBOG STFFSOOG 2y (GKS AV
will facilitate the integration of immigrants and their families and enhance their participation in
0KS O02YYdzyAlASa oKSNBE (GKSe aSiafSé¢ oymamdmTt 0 @
HeiningBoyntor(2007)point out the importance of RY A Y A & ( NI (i A D ¥ESLrairingzLILJ2 NIi
and the need to work with different stakeholders to enharf® sessions for the teachers.
Thus, my journey through the literature on this topic, as welirey own experience as a

teacher combined to lead me to a point of doing action research on training teachers to use IE

methods to increase their own motivation and engagement, and that of their students.
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Chapter 3: Action Research: The journey

My famiy and | ae multilingual and multiculturalwith my 3 year old son having learnsome

Tagalog from his Filipd caretakers while in daycarearsi at home, and now English in his

preschool. My mom told me tales of how her parents were in no hurry tohtéeer their native
LadFtAFYS>S 06SOlFdzaS GKSe fA1SR (G2 dzasS AG G2 al e
Farsi and English at home, and after getting a degree in English translation, | began teaching ESL
to children of variousges inran andthe UAE. MY CELTA training really opened my eyes to the
inner working of ESL learning and | became eager to learn more about the educational process

itself.

Career and Academics Interact

Prior to beginning my Action Research | had started investigatidgnonitoring kinds of
understandings in my ESL learners and implementing IE ideas and cognitive tools as | started my
education with the Cohort. As a newcomer to Canada myself, and not having a permanent
teaching position, | got a unique opportunity itmplement my findings with several different

groups of students from diverse backgrounds and settings.

Within one year | had the opportunity to teach and implement IE in different levels of
English learnes from preliterate beginners to dvanced learnerd taught business English
classes as well an ESL junior programfar8 &€ S NA® L Q@S &aSNIBSR | i LINA
international students andh a volunteer program for Syrian refugees in the last year. Along the

way | also got the opportunityo work as a curriculum developer and implement the IE
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cognitive toolRA NS OGf & Ay |y 9{[ OdzNNAOdzf dzy® ae& ¢ 2 NJ

enjoyed every minute of it!

| examined different aspects of IE in each setting and the whole journeydmsan
action research in progress for me. Through applied educational experience | learned and
adopted new insights, changimgy perspective, teaching methodology and methods as |

O2y GAydzSR (2 tSINY FyR AYLI SYSyl ySé ARSI A Rdz

Lost in cultural translation . As | worked with adult ESL learners, | strove to apply my
IE learning in the classroom. | remember my first real struggle was to identify the kind of
understanding of my adult ESL learners. | reviewed what | had learned lahdtgaf1998)
described how human beings acquire new kinds of understanding as they grow. He relates the
Somatic kind of understanding to children before they begin to speak, the Mythic kind of
understanding to prditerate children under school age, atite Romantic kind of
understanding to ages aroundXb years. Then according to the richness of the environment,
humans may develop Philosophic and Ironic kinds of understanding. He also pointed out
although inevitably we lose some qualities of each lahdnderstanding when we move to the

next, we still relate with previous kinds of understandings and engage with their cognitive tools.

Based on their age, | expected my educated adult ESL learners to have an Ironic kind of
understanding and thus | wddiinitially think about implementing Ironic and Philosophic
cognitive tools in my ESL lesson plans. Soon | learnt this was not possible! Although many of my
learners had a philosophic, if not Ironic kind of understanding, | was frustrated at not beeng abl

to find a way to relate to them on this level. Our relations and interactions had to take place
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through the powerful tool of language, and that in itself created a barrier. We may have had
shared levels of understanding in our native language, butyiot S OK 2 6§ KSNXR&a f I y 3¢

sensed that in more ways than one, we did not speak the same language!

Enter Vygotsky . Then along came my Vygotsky course, a turning poirftarspiral of
my own development. Aritical key that helped open the roadblockgaccess in teaching adult
9{[ fSIFENYySNRa ¢la +xe3alz2daieqQa ARSIa 2F GKS Oz2y
speech. | started to look at the English speech and language of these learners and arrived at an
important discovery: These learners hadiacongruence in kinds of understanding. That is,
while they were Ironic and Philosophic thinkers in their own language, as beginning English
learne's they naturally utilized th®omantic, Mythic, and sometimes av&omatic kind of

understandingTo reachthese learners | would have to engage in more basic kinds of

understandings such as using Mythic related cognitive tools.

This was easier said than done. | quickly found that teaching adult learners using Mythic
cognitive tools was quite different froneaching children with these cognitive tools. And the
difference was not only in the biological age, but actually in the fact that these learneis had
more totally different knd of understanding of the world, that is they had a higher
developmental thoughfunction. So, | needed to modify the lessons somehow that it would
engage the learners using the available cognitive tools in their second language, yet still respect
the kind of understanding they had in their native language. Having different kinds of
dzy RSNRGIFYRAY3 AY RAFTFSNBYy G |y 3dzsamstiingthgf R (G KS

IE directly emphasized. | realized | lradniqueteachingsituation. It was up to me to read, ask
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and researctabout this. My supervisagncouraged me to takthis path, saying that | had

found my niche.

Language and thought: The lady on the train . While | was entering this new,
untrodden path, | had an enlightening conversation with Carla, a friend from my Imaginative
Education Cohort. We often spoke together the long train ride to the university campus, our
own informal classroom. One day, she shared with me her experience of learning French as a
second language. Hers was also a case of immigration and immersion in a second language. She
had moved to Franceith minimal French language knowledge and picked up the language by
immersing in the culture and society. After Carla had been in France for about a year, her sister
visited herthere. As was their habit, her siststarted discussing current politicahe social
issues. For the first time, Carla found it difficult to relate to what her sister was discussing.

Il 3Kl a0 aKS o0f dzZNIISR 2dziz AL KIS aiG2LIISR (K

@ GOKAY1AYy3Ee [ FNIF g1 & NBTFSNNPhecandilrehic KSNJ LINS ¢
kinds of understanding. As she could not exercise these kinds of understanding due to her
language limitations in her second language, she had to use more Mythic and Romantic kinds of
understanding. She had tuned her mind to these kindsmaferstanding when learning words
and sentences to relate with her new community and deal with-aglay issues. After
speaking with her sisteshe realized she felt estranged from the Philosophic and Ironic kinds of

understanding, or as she put it, thahe had stopped thinking!

/' NXFQa SELSNASYOS YANNRNBR (KFG 2F Y@ | Rdz i

My adult learners were thinking through their Mythic and Romantic kind of understanding in
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English, while capable of using differdiids of understanding in their native language and

system of thought.

Cultural embeddedness of language: The concept of learning . My first attempt
to deal with this incongruence was to bring a mixture of cognitive tools to the classroom. At
that time, | was teaching a group of Syrian refugee/newcomer women. | designed the lessons in
a way that each unit was rich in Mythic and Romantic cognitive tools, contained some Somatic
tools and also in few instances a couple of Philosophic cognitive téapet that through
spreading out this cognitive tool buffet, | could come up with something to engage everyone.
This time things went better. | felt learners were becoming more involved and engaged with
activities and the lesson materials. In additionpticed this engagement had led to better
learning outcomes. They were more successfully using vocabulary and language skills | was

aiming for in the curriculum. But then came the next challenge.

While | felt right on target in teaching these studentgurned out that in terms of their
educational experience in learning a second language, | was still off the mark. Once more, |
glayQid aLsSr{Ay3a GKSANI fFy3dz 3SH { LISOAFTAOIff @&
different to them than it did to me. Téy brought their own concepts of what education should
be like, as experienced in their own culture. They did not recognize what we were doing in the

classroom, with the various Mythic, Romantic, and Somatic tools, to represent learning.

| SNBE Q& K thai out. Aft€ra fizyf $essionwhich from my point of view had been
successful, a couple of students came to me with a concern. They reported that they were
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really enjoying the new class routine and activities, yet, as it is difficult for them to arfange

attending the class given their family circumstances, leaving younger children behind, etc, they
would like to focus more on real learning, rather than just having fun! | saw that we did not

KFadS + aKFNBR YSFEYyAy3 27T lawkgVydaskyl réalizeddhsitine t f S|

difference was culturally imbedded.

¢KS (GeLAOlFt aadya lyR (G22fa 2F aNBIt SIFENyAy3
classroom. Copying material by hand, using worksheets, and written assignments were

replaced with imaginative and sometime playful activities, using specific, carefully planned

cognitive tools. The issue was although they were engaged, and their language skills were also
ANRgAYIS (GKS&@ RARYQU FSSt (K §idnodiSuitithelr S Ny Ay 33

culturally embedded notion of learning.

Indeed, the use of Imaginative Education, of tools that engage the imagination of the learner
through different kinds of understanding often stands in the face of more structured,
traditional educational systems in many cultures, whether East or West or somewhere in
between. When the educational and legislative culture favors a test performance measure of
learning, and success can be measured through brutally competitive college enéreanos,
few schools or educators, few communities or students are willing to spend time and money on
methods and approaches that might not align with such traditional assessment measures. For
their own professional security and to help their students achithe test scores that define
success, teache’sy & dzOK aAddzrGAazya Yle GSyR G2 aidSI OK

the class voice with instruction and discussion. Creatiséifreflection,and student autonomy
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are not commonly practiced. Thél Ay ljdzSadA2y &addzZRSyda Fail | 062dz

| can relate to that . The school system in which | myself studied, beginning in primary
school over 25 year agwhere the language in which | had to study was actually my second
language, was quite traditional. While thinggyhave changed now, in those days we had
copy books in which we had to write our language lessons repeatedly, poems to be memorized
but never created, and history books that had to be recounted word for wotld mo analysis.
My mother, an educator in her own right, had many a wrangle with my elementary school
LINAYOALX S a{KS 3F2G AG NARIKG GKS FANRG GAYSO
finally able to work out a compromiseno rote copyingput also no speaking up in the
classroom. We wore down the school administration through smiles and stubbornness, but
GKFiQa Iy20KSNJ adi2Ne F2NJ Fy20KSNJ GAYSH ¢ KS
prepared me to totally grasp the perspectivEmy students. Compared to what they were

used to, this was no way to run a classroom!

Fast forward from my elementary to graduate years. After years in such a system, my own
voice had atrophied. | had come to think that education meant successfpiatimg what |
learned. Confusion reigned when | had assignments asking me to reflect on my personal
thoughts about major theories in education and even critique them. Frankly, up to that point |
KFERY QU SOSNI ONARGAILdzSR | (tkKiSrayNBy of lealRinggl wauld Q i & dzN.
study, learn, summarize, then apply or give a test on my understanding of the concept. So there

started my struggle.
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My first semester happened to be a virtual experience. While | was glad begin graduate
studies, | did nss out on having the works and thoughts of fellow students as an example or
reference for learning. | remember my first semester as the most difficult semester and my
first assignments the most difficult assignments in the process of my M&ptexgram.Further

on in the program, after obtaining a deeper understanding of education through learning about

>
P

L9 YR *xé203aleqQa Sra L Y o0SGGSNIFotS G2 dzy
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Sy FLILXe& G(KA& (2 Y& &GdRSy
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FNHZAGNI GA2Yy S YR

Now | recognize my difficulties as having been rooted in the process of adapting totally
different cultural tools, and even in learning new concepts about what it meant to learn. |
gayQia 2yte f St NYthebris,anKphilosopzesoBRiitan M vas alHNE =
learning how to think in a new culture and to use new cognitive tools to do so. My first use of
imagery to reflect on major educational philosophies was a true struggle with ambiguity,

uncertainty, and oddness.

For example, | had an assigent in which | was to read articles about Rousseau, Plato, and

5dzNJ] KSAYQ&a SRdzOF GA2y Il f LISNBRLISOOUADBSE YR RNI g
education. | was totally lost. Reading the papers took me a couple of hours. Making the images,
ontheottSNJ KIFyR (221 YS &aS@OSNIf RlIead L glayqQia 02

to put thoughts into images. See figure 5

36



Enaging teachers and students in the multicultural ESésoteom FatidedaliTehrani, 2017

Rou Seau

]
Tn Rosean's view educabion dhautd b dered G e

I Ning it human's naluce and Yeir wer sl

ﬁ@./\

7

Y b

Would gou keep him(chld) as nabuce gade b2 Take
o possession of him(ild) & scon athe wres infe e
wecld ok kegp him WL bt amon e will s

B and sociely noms
e tulp the cildren

Figure 5

Adding to my confusion and threatening my sadhfidence, the first few written assignment |

sent in to myingructor would come back witeommentsin red Criticism of any kind, even
AYAaGNUHzOGA GBS FSSRolFO1X YFEFRS YS ¥SSt (GKIFG L 2dza
assignments and comments | can see most of the comments were aimed at encouraging me to

include my personal thoughts.

After sharing some ideas, pointing out an issue, or giving a different perspective, my
instructor would ask what do you think? | would go back to the original text, spend a long time
re-reading them. Then | would edit/ change thenemented parts, adopting any changes
recommended and resend the assignment. The assignment would soon bounce back with more
commentsin red, as | kept leaving out one critical elementny own opinion and reflection.

Seldom exercised before in an educatiosiéiation, my own voice was elusive. Half way
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through the first semester | was confused, frustrated, and struggling. For me, through my

cultural lens, all of these repeated red comments meadRt3 FA Y A 1 St & 43ty Qi R2 Ay
unable to conceptualizkearning as individual thought and reflection, |1 was panicking! | felt

from my situaton was that either | wasot understanding the content drdA Ry Q GknoM®S | £ &

how to study!

With the confusion and frustration of those early days now long in thé, page that
my instructor was challenging me to think and reflect on my thoughts to better understand the
subject, rather than just repeating the ideas in the article and summarizing it. She was giving
me the opportunity for independent thought and refition, something utterly unexpected and
a bit outside my comfort zone at the time. As she patiently explained to me when replying to
an email | wrote while freaking out over the comments, her job was to give me feedback on my
work and help me with refleing and analyzing what | study. Her persistent nudging finally did

pay off.

From my current perspective, | realize that although we were both speaking English we
GSNBYy QU aLlslI{Ay3a GKS alyYyS fFy3dz 3ISH ¢KENB g1l a
a shared perception of learning. My perception of learning was different from hers. To put it in
IE terms, my kind of understanding about education was different from hers. And as Vygotskian
theory would later show me, this was related to the cultiraibeddedness of cognition and

language. My professors were to be both patient and persistent, supporting my fledgling efforts

to develop my own voice.
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Back to the presentBased on this experience, when my students told me they needed
more learning rathethan just having fun, | exactly knew what they meant. | started
incorporating and mixing different learning styles, keeping culturally familiar styles and slowly
introducing new ways of learning. This solution, however, was not as straightforward @it m
sound. Many great, available activities for ESL learning were hard to adapt to other kinds of
understandings. Besides, studying, learning, and living in a new culture does require one to
learn the cognitive tools of the host culture. My students anabved forward into an

unknown land, as | developed cognitive tools to help navigate this new frontier.

My insights into the importance of culture in learning increased when a few months
later, | was charged with teaching a different cultural group. My tlass was composed of
learners from Asian and from Latin American cultural backgrounds. Although their level of
language learning was the same as that of the Syrian newcomers | had been working with, | had
to develop a new set of cognitive tools to ewggatheir kinds of understanding. The lessons |
had developed using culturally related cognitive tools to engage learners in the first group did

not equally engage the next group, culturally different from the first.

The difference between the two grps, what my tools needed to be sensitive to, was not the
language accuracy levels. Rather, the cultural difference between the groups carried a mandate
for new learning tools. | was facing the issue of a multicultural classroom and unevenness of
cognitivel 22t & YR fSIFENYyAy3a adetftSaod ¢KIG ¢6la oKSY
cognitive tools described for different cultural backgrounds with respect to their educational

philosophy, with respect to the meaning that education carried within their tNBué ®
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While faced with this professional dilemma, | was also supported through my education to
develop modes of inquiry to find solutions. | wrote a paper that pulled together all the puzzle
pieces | had been gathermd=SL, adult learning, culture, #dd Vygotsky. With the
encouragement and support of my program chair | prepared a paper on how Vygotskian
perspectives and IE can integrate to help multicultural ESL learners through the use of their

cultural cognitive tools as mediators in the classrobiip://summit.sfu.ca/item/16722

Action Research Begins

In the long run, my goal is to conduct research on different cognitive tools and patterns of
thought and learning in different cultures to aid newers learning ESL in a host country. My
initial focus was to investigate the effectiveness of IE related cognitive tools in the ESL
classroom through my action research. | had personally witnessed this success. To make this
point within the scholarly commmity and to make sure | was moving in the right direction,
however, | first needed to do solid research in the literature, and gather foundational data
showing the effectiveness of IE cognitive tools in ESL classrooms in general. My original plan

was to cary out my action research in one of my classes.

At the time,l was a substitute ESL teacher, at a private language sefitbaho fixed class to

teach in Additionally, | was interested in undertaking my research with the immigrant/refugee
population rater than language college students, as the cultural dynamics of the two are quite
different. This did not discourage me. Throughout my educational and profesgomagy, |

have discovered that things will work out as they are meant to. Patience, pess®e and a

positive attitude have been my companions all the while.

40


http://summit.sfu.ca/item/16722

Engging teachers and students in the multicultural ESésoteom FatidedaliTehrani, 2017

Sure enough, a door of opportunity opened for me to do my research with the Language
Instructions for Newcomers in Canada (LINC) program. There were several steps to take,
however, muctpaperwork and bureaucratic requirements to get IRB approval to work with
human participants, to ensure the ethical nature of my study. These steps might take up much

of my precious remaining time in the program. The clock was ticking.

A change of directio n. With a flexibility born of necessity throughout my learning
process, | changed and adapted my original plans, until | eventually assumed the research role
of curriculum developer and observer in the classroom. That is, | would investigate something
that had actually long been an interestwine, how can we best bring IE cognéitools to
teachers to help thenengage ESL learners. | met Dionne&kWsbn, a great teacher in the LINC
program. She kindly accepted having me in her classroom and was imigtivated to work
with me in this project. As Dionne put it, she saw this project as adiRdofessional

Development (P) for her work.

| would work closely with Dionne, developing IE based lessons for her morning classes, and
observing those classdswould give feedback to Dionne, and we could devise ways for the

delivery to be more successful in her afternoon classes.

The research setting

5 A 2 yryioenidgiclass was a LINC leveldss consisting of 10 adult South Asian
studentsfrom China/Hong Kag and Vietnamwvho had immigrated to Canada. Only 2 students
were males and the other 8 were female students. The classes met in a agiglold church

with childcareprovided next door to the class. Classes met every ddy, &vith a 20 minute
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break in he middle. Starting at 9 gave the learners enough time to drop off their older children
at school and bring the younger ones to be looked after in the daycare. Students would
normally sit around 2 round tables and interacted during different activitiesy Beemed

motivated and eager to participate in classroom discussions.

Dionne introduced me and took a few minutes to explain to the class the reason | would
attend their class for some time, what | was researching, and what | would be observing. Next,
| had a friendly chat with the class and told them a bit more about myself and my educational
and cutural background. They allelcomed me in their class warmly. In fact, they were all

excited to learn about the new activities | was going to bring to thesc

Creating the activities . After changing direction in my research, | was left with a very short
time to attend the class. As a resunly one unit of the course remained in which | could
implementactivities. The topic of the lesson was techngloghe @ss followed its usual

routine and the teacher continued with her plan and time schedule asleddor her class

including preplanned assessment, etc. | suggested some activities based on cognitive tools and

within the class plan, Dionne wouldcinde these activities wherever possible.

Dionne instructed the class herself, while | took the role of observer, taking notes at a
side table. | did occasionally address the class with a specific IE activity and walked around the
class attimetoclosee Y2y A (2N K2¢g | OGADGAGASE 6SNB o0SAy3
seem to be disrupted by my presence. They carried on their activities with the same level of
participation whether | was at their table or not. When they were stuck in an activity, they

would ask their teacher. During madass breaks or after class | would get a chance to have
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short discussions with a student. My main goals in this were to build a positive relation with the

students and to get feedback on the work being done.

Dionne ha walked me through what areas had been covered in the unit and the
vocabulary and language structures that had been taught. She was quite flexible with receiving
ideas for her lesson from me. Sancluded some cognitive tools and was careful not to oser
the tools. This was something that | had to be cautious to avoid. | was tempted to use so many
activities but my time was limited and to include all | wanted, would cause an artificial
environment with no meaningful structure to carry the story alo8g, | limited the activities to

the following
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Kind of Cognitive tool Activity

understanding

Somatic Gesture and Communication Charades

Mythic Jokes and humour

Mythic Sense of Mystery and puzzle matching

Somatic Playfulness vocabulary

Mythic Rhyme and pattern in language  the rhyming

words

Romantic Humanizing knowledge the reading

Romantic Sense of Awe worksheet
Extremes and limits of reality

Figure 6

IE in action

Charades. The first day of implementing IE went great. We started offithe Charades

activity. In this activity, | was aiming to primarily use the Somatic kind of understanding of the
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learners through the Gesture and Communication cognitive tool. Charades also involved and
engaged the students on a Mythic kind of understamgdevel through the cognitive tool of joke
and humor that is part of Charades. In my experience, Charades is a great activity for adults
from various cultural backgrounds, and with various kinds of understandinge WHoes

engage students ibasic knds of understanding such as Somatic and Mythic, it does so without
the classroom devolving into a childish atmosphere. What students aim to do in this activity is
to come up with one word and through this guessing much other related language is
automatically used. As there is a great playful and humorous side to this activity, it is quite

engaging and spontaneous.

A list of topic related words, of sixteen, were printed aumtd cut up. Bch student wouldake a
card and act out thevord. Guessing wouldogon until someone would figure out the correct
word. | had used many of the vocabulary and phrasal verbs they had previously learnt in the

lesson. Sat made a great review, recall, and use of newly learnt vocabulary.
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Figure 7

This activity went great. Students were fully engaged and the use of vocabulary and language

related to the topic was high.

After dass, when Dionne was giving er feedback, she mentioned she liked the fact to start
the class with an engaging and stimulating activity like this. The concept of the game Charades
and guessing a word was quite familiar to the students. They nekaéed instruction; even

the lateconers would immediately join irgager to participate without needing clarification for

the activity. This showed me that they had a cultural understanding of the game. Dionne also

appreciated the fact that students weresing a wide variety of words and topic related
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language other than just the 16 words on the cards. They were spontaneously using the target

language with no instruction from the teacher.

Vocabulary puzzle . The next activity was the matching vocabulargzie. In this
activity | had tried to primarily use the Mythic kind of understanding of the students through
the cognitive tool of Mystery and Puzzle. It also had some Somatic understanding through the

tool of playfulness.

This was a group activity witiwo parts. In part one each growpould receive an image chart
and a sebf cardsnew wordsto match withthe images The new words here were extracted
from the reading text | had designed for themdtudylater in the unit. Sothis was a pre

reading, vaabulary activity.
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Image chart
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Figure 8
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